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EXECUTIVE SUMMARY 

 

The study entitled "analyzing educational status of children with disability 

and identifying critical intervention to promote their enrollment, retention 

and success in schools" aimed to identify, analyze and suggest critical 

intervention measures to promote the enrollment, retention and success of 

children with disability in schools through the analysis of their educational 

status. To make an assessment of the educational status of children with 

disability with a focus on their enrollment in community schools, to make an 

enquiry into hindering and or promoting factors in terms of their enrollment, 

retention and success in the schools; to identify critical intervention strategies 

for children with disability to promote their enrollment, retention and success 

in schools; and to recommend strategic measures and action steps to ensure 

equitable access, meaningful participation and rewarding school experiences 

for children with disability were the specific objectives of the study. 

In order to achieve these objectives, the study was conducted in a descriptive, 

exploratory, and the analytical framework in the mixed of both qualitative and 

quantitative research designs. Both the primary and secondary sources of data 

were used in the study. Primary data were collected from the field using 

different related tools and techniques of data collection. Some of the main 

sources of primary data were the concerned students, teachers, resource 

teachers, head teachers, parents, SMC members, representatives of 

NCED/CDC/DoE/NFEC/DEOs, representative of teachers unions, 

educationists, related NGOs/INGOs and so on. Researchers used secondary 

sources of data as required which were collected from different related 

secondary sources through document study. All the children of Nepal having 

disability, their parents, head/teachers, resource teachers, SMC members, the 

stakeholders from NCED/CDC/DoE/NFEC/DEOs, related NGOs/INGOs and 

educationists were regarded as the universe of the study. From this universe, 

the research team has sampled four districts incorporating the ecological 

(Mountain, Hill and Terai) and administrative/developmental (development 

regions and districts) variations. The districts were sampled using purposive 

(judgmental) sampling method. Afterward, the reasonable size of the 

informants were determined and sought out. The informants were also sampled 

using purposive sampling method. The major tools and techniques used to 

collect data were a semi-structured interview schedules, school survey form, 

focused group discussion, key informant interview/interaction case study and 

the document study. Thirteen schools from the four districts Ilam, Gorkha, 
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Rupandehi, and Kathmandu representing the ecological and development 

regions were involved in the study.  The study has included altogether 270 

peoples (190 CWDs; 24 head teachers, teachers, and resource teachers; 20 

parents; 12 SMC members; 16 stakeholders from 

NCED/CDC/DoE/NFEC/DEOs and related NGOs/INGOs; 5 educationists as 

subject experts; and 3representatives of the teacher's union) as informants in 

the sample.  

As the study contained both the qualitative and quantitative data, the qualitative 

data were analyzed descriptively and presented in a narration. The quantitative 

data were interpreted using simple statistical tools like frequency distribution, 

percentage etc and presented both in tabular and graphical form. 

The review on the policy documents showed the following key services, 

facilities and privileges for children with disabilities in Nepal to educate them: 

 Provision of free education for all age group's persons with 

disabilities in government education institutions 

 Provision of resource class, integrated schools and special schools to 

address the special needs of children with disabilities in education 

 Provision of free Braille materials and text book for blind children at 

school 

 Provision of Scholarship for children with disabilities in government 

schools (1000-30000 per student per years based on the access and 

severity of the disability) 

 Provision of reservation quota to students with disabilities for 

scholarship in higher education 

 Provision to keep writer to write examination for blind students.  

 Provision of extra time in examination for those children with 

disabilities who cannot write in normal examination time 

 Provision of quota for teachers with disabilities, budget provision to 

develop disabled friendly schools and criteria for scholarship 

distribution 

The study found that some of the residents of the resource class schools were 

found operational beyond the principle of 'inclusive education' and the norms 

of the 'resource class' as the same children were stayed at the hostel and 

enrolled in the resource class for years. Due to this, the enrollment of the new 

comers in the resource class is affected. Continuous Assessment System was 

not practiced in any of the schools understudy and no portfolios of the students 

were maintained. The students were assessed through periodic 'paper and 
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pencil' test. In some schools, the 1st, 2nd and 3rd Grades of the resource classes 

were found transferred to the classes and the students were graded as pass/fail, 

and repeater. Although some of them were liberally promoted their children. 

This may be due to less clarity of the policy on assessment, classification, and 

placement of the students.  

According to the study, the record keeping system of the children at some 

schools was very poor. In case of having the record, the reliability and accuracy 

of the data was in question. Perhaps, this may be a cause of inconsistency of 

the data in terms of enrollment and dropout of the children in the Flash Report. 

Among 2028 children (blind, deaf, physically disabled, intellectually disable 

and normal) enrolled in 12 schools, girl's enrollment (50.78%) was 1.56 percent 

higher than that of boys. They had 89.10 percent promotion rate, 9.12 percent 

repetition rate and 1.77 percent dropout rate (significantly lesser than the 

national average of 7.2 percent) in the school cycle. By this, altogether 10.90 

percent educational loss was obtained. One of the main reasons of achieving 

this success rate may be the sample schools taken only from the urban and 

facilitate areas. Ilam had 95.43 percent promotion rate having 2.28 percent 

repetition and 2.73 percent dropout rate. Similarly, Rupandehi, Kathmandu and 

Gorkha had 89.16, 88.07 and 78.94 percent promotion rate respectively 

following 8.90, 10.73 and 10.52 percent repetition and 1.80, 1.18 and 10.52 

percent dropout rate respectively. As the category wise summary of the 

educational status is concerned, the promotion rate of the blind was 96.90 

percent following 89.50 (deaf), 84.90 (physically disabled) and 83.87 

(intellectually disabled) percent. The repetition rate was 14.10 (intellectually 

disabled), 12.81 (physically disabled), 8.88 (deaf), and 1.55 (blind) percent 

along with the dropout rate of 2.29 (physically disabled), 2.03 (intellectually 

disabled), 1.55 (blind), and 1.34 (deaf) percent. 

It is very hard to get the data and record of out of school disable children within 

the catchment area of the school due to its wider scope. The available data 

showed 25 (3 physically disabled, 4 blind, 3 deaf, 5 deaf-blind, 2 disability in 

speech, 4 intellectually disabled, and 4 multiple disabled) out of school 

children which according to the schools, included both the dropped out children 

and the ones who never have come to school. The study found the eight 

different causes behind remaining the children out of school. They were low 

level of consciousness of the parents (not all the parents know the policy 
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provision, government programs, free education provision etc); parents related 

problems like migration, negligence etc; far distance of the school from home; 

lack of publicity of the resource class and special schools; and geographical 

complexity. Other such factors included lack of vehicle facility; least 

comfortable/no hostel facility at school; and feeling of humiliation/inferiority 

complex among the children and parents.   

The study found some of the hindering and promoting factors for the 

enrollment, retention, and success of the children with disability in school. 

Such hindering factors for enrollment were low level of the awareness of the 

parents; least publicity of the resource class school; least influential admission 

campaign of the DOE/DEOs/schools; no space for new comers at the hostel of 

the schools due to over-aged children's resident; the poor condition of the 

hostel and food; ignorance of the parents; the least effectiveness of the 

inclusive education; and difficulties in educating at upper classes. Similarly, the 

hindering factors for retention were inferiority complex of the students; 

weakness and other health related problems; language (esp. sign language) 

related problem; problems in going to school because of the lack of vehicles 

facility; least disable friendly school infrastructure and physical setting; least 

appropriate and friendly hostel; parents related factors like ignorance, 

migration etc; teacher's different attitude and behavior (attitudinal barriers); 

peer group's behavior (violence and abuse); and less effective and less desirable 

teaching-learning. According to the study, the hindering factors for success in 

school were inadequate training and other support for the resource teachers; no 

incentives to motivate and encourage the teachers; least disable friendly 

infrastructure of the school (physical barrier); inadequate financial resources; 

school/teacher failing to address individual difference of children; lack of 

disability specific supporting materials like brail book, audio recording,  

pictures, equipments etc to treat them based on individual difference and 

specific to disability; least support from the part of the parents and the family 

members; lack of disability specific contents in the curricula/textbook and 

assessment system; and no/least practice of Continuous Assessment System at 

schools. 

As same as the hindering factors, the study has also found some promoting 

factors for the enrollment, retention and success in school. Such promoting 

factors for the enrollment were children's interest to study at school; disable 
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friendly school structure and learning environment; admission campaign- home 

visit, counseling, awareness raising, community mobilization; provision of well 

facility hostel; free of cost vehicle support to the children; disability specific 

skill-based learning contents; incentives for the children based on their 

disability; and both reward and punishment to the parents. The promoting 

factors for retention as explored by the study were disable friendly physical 

infrastructures of the school and classroom; skill based contents in curriculum 

creating opportunity to learn new skills; strict implementation of the provision 

of aaya in RC/special school; teachers' polite and friendly behavior; sufficient 

involvement in extra-curricular activity; and additional support by the teachers 

after class. Other factures included child friendly and disability friendly 

residential facility; scholarship and other incentives for the children; provision 

of day meal at the resource class (if needed); management of the vehicle 

facility wherever necessary and possible; and parental involvement in their 

children's education with reward and punishment. According to the study, the 

promoting factors for success in school were residential facility for the 

children; vehicle support to go to school; effectiveness of parental awareness 

raising program and admission campaign (though not enough); scholarship to 

the children; free of cost textbooks; and free of cost availability of the 

stationary like exercise book, pencil/pen, instruments etc. Other promoting 

factors included continuous efforts of the resource teachers and schools despite 

of limiter resources,  training and other facilities; involving students in extra-

curricular activities; the use of promotion materials like brail books, sign 

language etc; and the provision of 'writer to write' examination system and 

additional time allotment in the examination. 

Based on these findings, the study has suggested using the following critical 

intervention strategies for children with disability to promote their enrollment, 

retention and success in schools:  

 Consciousness raising program for the parents 

 Introduction of incentive schemes and punitive actions 

 Physical infrastructure development 

 Teacher training and incentives to the teachers 

 Substantial improvement in the teaching and learning materials 

 Categorization and integration of the children 

 Improvement and reforms in the curriculum and textbook 
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 Use of Continuous Assessment System as student assessment technique 

 Strengthening both the system and task of monitoring and evaluation 

The study has recommended the following suggestions for the betterment in the 

existing situation of the education of the CWDs in Nepal: 

Policy Level 

 As the existing 'special education policy' has not covered the international 

mandates, existing disability types, and minimum standard & conditions in 

it in a broader way, a review on the existing policy and structure of 

implementation should be made by the GoN so as to form a new 'inclusive 

education policy' in broader consultation with different level of stakeholders 

(CWDs, families, community based organization, disability related 

organizations, existing specialized service provider, teachers involved in 

special and resource class, experts and other national level stakeholders) in 

order to develop very clear, flexible and comprehensive inclusive education 

policy considering the contemporary needs as well international consent as 

UNCRPD mandates. Such policy should include all categories of CWDs, 

different provisions of ensuring their education and address their need as 

assessed by the household survey on disability. 

 To ensure the education of the CWDs with high enrollment, retention and 

success in schools, GoN should form a policy to establish at least one well-

facilitated disable-friendly resource school in each district all over the 

country.  

 GoN should develop/update compulsory education policy with rewards and 

punitive action for responsible families, teachers and school authority in 

case of CWDs get success in school education and are out of school 

education respectively. For this, MoE can form a task force or MoE itself 

take action to determine both the reward and punishment actions. 

 GoN/MoE should introduce special 'incentive schemes' like amount in cash, 

reward, life skill training, scholarship for further education etc for the 

children with disability to ensure their access to and completion of both the 

'basic/primary' and 'secondary' level education addressing the provision by 

the policy documents in order to make it mandatory for all. For this, MoE 

should form a task force to determine the schemes. 

 To ensure the participation of the local level (VDC/MCs) and make them 

responsible/accountable for the education of the children with disability, 

educational support should be one of the indicators of measuring their 
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MCPM in which the support to the children with disability should be 

focused. To insure this provision, GoN/Ministry of Federal Affairs and 

Local Development should amend the Local Self-governance Act. 

Practice Level 

The following provisions for practice level stakeholders are suggested to 

promote enrollment, retention and success of children with disability in 

school: 

 A collective discussion among all the stakeholders is necessary to ensure 

their practical commitment and active participation for the education of the 

CWDs in order to develop the school environment welcoming from the 

perspectives of the access, participation and attitudes. 

 GoN should increase the existing budget on inclusive education and 

resource classes as the insufficiency of the budget is found resulting on less 

effective consequence all in terms of enrollment, retention and success in 

school education.  

 The Government of Nepal, Ministry of Education should conduct a 

nationwide comprehensive household survey (in active participation with 

the local level CBOs/NGOs) on children with disability in the country not 

only to update the data in number but also to assess their needs and find out 

their nature/types of disability in detail. In doing so, the data of disabled 

children should be updated VDC-wise rather than school catchment area-

wise. The status and effectiveness of the education for children with 

disability can only be measured properly while these data are used in 

planning, implementing, monitoring and evaluating the education for 

children with disability. 

 In case the comprehensive survey is not possible, GoN/MoE should manage 

to establish a national level support mechanism or intra-ministerial support 

centre under the guidance of (leading by) National Planning Commission. 

The center should conduct the household survey, create baseline 

information, identify and refer appropriate school for CWDs, identify and 

plan resource class schools and inclusive schools at community, monitor 

and support all the related schools for insuring access, retention, quality, 

technical needs and trainings for teachers, teaching learning materials etc. 

The inclusive education section of DoE as well as the DEOs should assist 

the mechanism to conduct its works. 

 Based on the new 'inclusive education policy', the MoE should define and 

develop appropriate education plan, programs, and strategies for each 

groups of disability by the help of her sister organizations (line agencies). In 
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doing so, the DoE should develop and implement minimum stander and 

condition (disability specific STR in the resource class and inclusive 

schools, class room condition & size, furniture's, accessibility, scholarship 

and incentives etc). The NCED should develop and conduct the module of 

disability specific teachers' training including the disability and inclusive 

education issues in it. As NCED and ETCs have no trainers for the resource 

teachers specific to the disability types, the first step of training 

improvements should be started by preparing the human resources with ToT 

knowledge and skills. 

 GoN/MoE should establish additional resource classes and inclusive 

education school with enough physical and educational resources based on 

the number and types of disability in the community.  

 DoE should make necessary provision of and easy access to the disability 

specific support provision like text books and supporting materials with 

motivational factors like stationery support, scholarship, vehicle supports, 

reward, etc.  

 The CDC should design the curriculum, and prepare related teaching 

learning materials and technology, set assessment technique, procedure and 

provisions etc either by including the disability focused content in the 

existing curriculum or by preparing different skill based flexible curriculum 

and text book except on core subjects. 

 The school enrollment campaign (welcome to school program) of DEO 

should focus the enrollment of the children with disabilities and should 

identify the actual underlying causes behind the significantly low school 

enrollment and retention of children with disabilities by the category of 

disability. Based on the identified reasons of low enrollment and high drop-

out rate, DEO should also introduce a progressive plan to address all these 

issues identified so far.  

 The schools should compulsorily practice the Continuous Assessment 

System to assess the learning of the children managing their portfolios. For 

this, GoN should clarify the ambiguity on the policy on assessment, 

classification, and placement of the students. The practice of CAS can 

improve the learning achievements as well as systematize the evaluation 

procedure for short term. For the long term solution, it is necessary to 

search for a separate evaluation/assessment procedures and norms for 

classification and placement of the students. 

 It is necessary to promote the use of sign language and brail script 

respectively to enhance the education of the deaf and blind children. For 

this, the DoE, CDC and NCED should work in close coordination to each 

other to promote them.  
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 Awareness raising program and/or orientation to the resource classes should 

be conducted in order to make them known to conduct their school based on 

the principle of 'inclusive education' and the norms of the resource class. By 

this, years of enrollment in the resident of the school by the same children 

can be controlled and the enrollment of the new students can be promoted. 

 An effective consciousness raising program for the parents and the family 

of the CWD is necessary to conduct in order to make them aware of the 

policy, plan, program, and system of the education for their children so that 

parental involvement in the education of the CWD can be ensured.  

 Active participation of the I/NGOs and CBOs working in the field of 

disability and children's educational issues is necessary in real practice. For 

this, GoN should make necessary coordination to them while planning, 

programming and implementing the educational programs for the CWD. 

 The local bodies should make and implement the plan for the enrollment, 

retention, success in school, and life skill development in coordination and 

participation with the schools, CBOs/INGo working in the field of the 

education for CWDs. 

 To include private schools in educating the children with disability, 

GoN/MoE should strictly implement the provision of Corporate Social 

Responsibility (CSR) as well as the 10 percent scholarship provision. 

Further Researcher 

 MoE is suggested to conduct a detail household survey in VDC/MC level 

(in close coordination with the concerned NGOs/CBOs working in the field 

of disability) in order to explore the number of CWD both in and out of the 

school along with their need assessment/exploration. 

 The Education Review Office is suggested to carry out the National 

Assessment of the Learning Achievements of the CWD specific to the 

disability type so that further plan, policy and program can be made to 

improve their learning achievements.  

 Due to the limitations of time, scope and resources, this study has not 

covered all the aspects of education for the CWDs. Thus, another study in 

the aspects that it has not covered is recommended to carry out in a larger 

scale in future. 
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CHAPTER ONE 

INTRODUCTION 

 

This is an introductory chapter of the report. It has included the statement of 

research problems, research questions, objectives of the study, and the scope of 

the study. These headings have been presented separately as below: 

1.1 Statement of the Problem 

There are 120 to 150 million children with disabilities under the age of 18 

worldwide. UNESCO estimates that children with disabilities represent more 

than one-third of the 67 million children who are out of school worldwide. In 

some countries, the chances of a child with a disability not attending school are 

two or three times greater than a child without a disability.  However, in 

context to Nepal, there is no clear data on the total number of children with 

disabilities in Nepal and how many of them are out of school (HRW, 2011). 

Based on the government’s conservative figures from a 2001 analysis, there 

are, at the very least, 207,000 children with disabilities in Nepal (CBS, 2001), 

which may or may not be representing the actual figure. 

According to NPC (2001), a person to be disabled if the person could not  

perform  the  daily  activities  of  life  considered  normal  for  a human being 

within the specified age and where the person needed special care, support and 

some sort of rehabilitation services.  This definition focused on the people with 

disability as the priority group for services, policy and program formulation. 

Based on the definition, the prevalence of disability was estimated to be 1.63 

percent in the total population, with estimates of 1.65 percent in the rural areas 

and 1.43 percent in urban areas.  In  the  case  of  the  ecological  belts,  the  

prevalence  of disability was highest in the mountain (1.88%), followed by the 

hills (1.64%)  and  the  terai  (1.45%). As it is the data of one and half decade 

ago, the figure may be different from this at present. 

According to CERID (2004), the physically and mentally disabled and socially 

disadvantaged people are educationally disadvantaged. In Nepal, 

approximately 1.63% of the people are disabled and 68.2% of them are 

deprived of education (The Situation Analysis of Disability in Nepal, 

NPC/UNICEF/New Era, 2001). There was no provision of budget for skill 

training for students with disability. The vocational and skill training seemed 

necessary for the disabled children for their income generation.  The budget 

allocated for monitoring in the program was not used. As a matter of fact, the 
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guideline did not mention the monitoring process. In contrast, regular 

monitoring was done, by the Assessment Centre Management Committee 

(ACMC). Monitoring is the responsibility of DEO and focal person but they 

were not able to pay full attention to it due to their involvement in other 

activities. There was no provision of budget for skill training for students. The 

vocational and skill training seemed necessary for the disabled children for 

their income generation. 

The Government of Nepal and the United Nations acknowledge that, while 

Nepal has made important progress toward achieving universal primary 

education as part of its commitment to the Millennium Development Goals 

(MDGs), children from marginalized communities, such as children with 

disabilities, represent a significant portion of the approximately 330,000 

primary school aged children who remain out of school in Nepal. Nepal has 

ratified a number of international human rights treaties, including the UN 

Convention on the Rights of Persons with Disabilities (CRPD), which 

articulates that children with disabilities are entitled to the same rights as other 

children, including the right to inclusive education. This means that children 

with and without disabilities should be able to attend schools in their 

communities without discrimination (HRW, 2011).  

The focus of such a system (inclusive education) is to adapt the environment 

and teaching methods to support the needs of all students. Although in theory 

the government promotes an inclusive education policy, in practice, it supports 

a system of segregated resource classes designated for children with disabilities 

in mainstream schools and separate schools for deaf, blind and children with 

physical and intellectual disabilities. According to the Human Rights Watch 

(ibid), while it takes time to transition from resource classes and special 

schools to a fully inclusive education system, the government has not done 

enough to ensure that children with disabilities attend school and that the 

education system is accessible, appropriate, and of good quality for children 

with disabilities, particularly those with intellectual disabilities. Furthermore, 

the government’s inclusive education policy does not appear to be serious since 

there is no clear plan for the integration of children with disabilities, 

particularly intellectual or developmental disabilities, into mainstream schools.  

Nepal is committed to achieve the MDG of education by 2015. The actions and 

activities are also conducting accordingly. However, the progress rate of such 

programs seem slower than the expectation. Which in one hand has created 

challenges to achieve the goals and in the other hand, the children still are 

being out of the access of formal schooling, even for the basic level.  
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Despite Nepal’s political commitments to people with disabilities, particularly 

children, in practice, the government is falling short in implementation where it 

is most needed (HRW, 2011). To address this, the government of Nepal, with 

support from international donors, attempted to ensure that schools are 

available and accessible for children with disabilities and those teachers have 

the adequate skills to give all children an inclusive and quality education. This 

right is inextricably linked to the enjoyment of other rights, such as 

employment, health, and political participation. The failure to ensure that 

children with disabilities receive quality education also translates into higher 

social and financial costs for society in terms of health and social security 

mechanisms. According to the UNESCO, “To not invest in education [of 

persons with disabilities] as a preparation for an active and productive adult life 

can be very costly and profoundly irrational in economic terms. 

However having national policies on inclusive and “child-friendly” schools, the 

government is failing to make the school environment accessible for children 

with disabilities, which in many cases effectively denies these children their 

right to education. Some studies (like HRW, 2011) showed that the children 

and young people with disabilities and their families facing the lack of access 

to school in terms of physical access (no ramps or disability-friendly toilets), 

communication barriers (no sign language instruction or Braille teaching 

materials), negative attitude of teachers, and a curriculum that does not 

adequately address children with different learning needs.  

Most students in resource classes for the blind, deaf, and intellectually disabled 

stay in residential facilities at the school. There is one government-paid 

caretaker who looks after the 10 or more children who stay there (some of 

whom have severe disabilities). All children with disabilities in Nepal are 

entitled to receive social security benefits, including disability identity cards 

and allowances based on the severity of the disability in the provisions in 

paper. The children with disabilities are often not benefitting from these 

provisions because of long distances to the district administration office (where 

the cards are distributed), high transportation costs, and parental attitudes that 

such cards will further marginalize and thus foster discrimination against their 

children. Also, some children with disabilities have never been diagnosed while 

others have been wrongly diagnosed (Human Rights Watch, 2011).  

According to CSID (2005), the special education system is costly and the 

number of institutions is inadequate in all four countries given the level of 

need. Insufficient government resource allocation; Resource Teachers are 

losing interest due to low salary and benefits and no opportunity to develop 
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further skills. Inadequate Teachers training facilities; Inaccessible 

infrastructure; No uniformed curriculum; Inadequate supply of Braille books 

and equipment; lack of sign language trained teachers; Lack of relevant support 

systems; Emphasis on vocational skill training rather than the pedagogical 

aspect; No follow up system after schooling. In Integrated Education system, 

information on the integrated education system has been collected from 

Bangladesh only (only blind children were integrated) as there was not scope 

for this in other 3 countries. The major shortfalls are the supply of Braille 

books and equipment; Low remuneration and benefits for resource teachers 

which reduces the interest of teachers; Resource teachers have no opportunity 

to develop further skills; Insufficient resource allocation to the schools.  

In fact, due to the lack of political commitment; poverty; and socially ingrained 

prejudice towards disability; no reliable data is available on the prevalence of 

disability and the situation of Children with Educational Disabilities. Although, 

this is a prerequisite to developing an appropriate policy and plan; an 

inadequate legislative support in favor of implementing the policies; the 

Education of Children with Disabilities is considered a welfare issue rather 

than a development issue. This is why; there is the lack of awareness in parents 

of the needs of education for children with disabilities.  

In addition of those common causes, it is also observed that racial sensitivities 

and the barrier of the geo-topographic feature of mountains are other causes 

that hindered the education for disabled in Nepal. In Nepal the attitude of most 

of the parents’ of disabled children who are enrolled in the education system is 

that children should learn in Special Schools (CSID, 2005). 

Educational status of children in Nepal from disadvantageous situation, 

particularly of children with disability, has been of much concern these days at 

a time when the nation is striving hard to achieve the goal of 'Education for All' 

irrespective of the differences of the children of the 1.2 million out of school 

children (Flash Report, 2012-13), children with disability are perhaps the most 

vulnerable group to have to remain out of the existing educational facility. The 

Education for All movement that was globally initiated in the 90s to ensure 

access to basic education for all including children with disability is coming to 

a closure by 2015 but the case of these out of school children has still remained 

to be a nagging concern of all the stakeholders of the national education 

system. 

The key educational programs as BPEP (1992-2001), SESP (2004-2009), 

SEDP (1995-2000), TEP (2001-2008) and SSRP (2009-2015) have reiterated 

the key role of school management in ensuring quality school education for its 
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target population- the students. The recently concluded MTR Evaluation (2012) 

has further stressed the need to strengthen the capacity of school management 

to deliver quality school education to the aspiring stakeholders including the 

people with disability. A few studies (CERID, 2004, 2006, 2008; Plan Nepal, 

2012) have pointed out the poor educational status of children with disability 

due to several factors as poor teacher management system, inadequate physical 

facilities, little or no parental support, disability unfriendly- school 

environment, little or no awareness about disability in school family and many 

more other factors. 

The government of Nepal has made efforts to promote equitable access to 

educational facility for all children including children with disability. Free 

education up to higher education, scholarship and residential facility at the 

school level, free textbooks including the Braille materials for the blind 

students, priority in recruiting people who have disability in teaching, teacher 

training, management of resource classes to ensure transfer to regular classes 

are some of the examples that aim to promote the education of children with 

disability. These efforts have paid results in the form of increasing the access 

but a corresponding increase in facilities as well as the development of capable 

teaching force is still much desired to further increase the scale of access and 

the retention of these students in the schools once they are admitted there. 

The Education for All (EFA, 2004-2009) program in Nepal as a part of Nepal's 

EFA National Plan of Action (NPA) (2001-2015), the 2015 Millennium 

Development Goals (MDG) and School Sector Reform Program (SSRP. 2009-

2015) have in unison given thrusts to all education programs to ensure 

children's equitable access to basic and primary quality education. The Interim 

Constitution of Nepal (2006) has clearly spelt out education as one of the 

fundamental rights of the citizens and consequently, Basic Primary Education 

has been declared free and compulsory, the government at present though the 

constitutional spirit is to provide free education up to secondary level. These 

efforts have paid well in terms of ensuring equitable access to primary 

education for all (though the percentage of enrollment of children with 

disability is still below 50 percent, Flash Report, 2012-13). Enrolment of 

children with disability has not been equated with their retention and promotion 

to upper grades and their after school employment or success in school 

education or joining of higher education is indeed at a dismal state. 

The commitment of the SSRP expressed through various measures like 

increasing access to and participation in basic education, special provisions like 

disability allowance, Disability Identification Card for ensuring easy access to 
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existing facilities, free education, and availability of materials and services at a 

discount rate, paying special attention to girls from the disadvantaged areas of 

the country such as Karnali zone, expansion of alternative programs such as 

open and distance learning and flexible schooling to cater for the diverse needs 

of the students particularly those who left school at an early age, day meal for 

students especially for those from rural remote areas, upgrading physical 

facilities like drinking water, separate latrine for boys and girls, recruitment of 

female teachers, all in the form of targeted interventions, though influential, 

have still left much to be desired in the case of children with disability in 

particular. This suggests that something of unique support for promoting both 

increased access and retention of children with disability in the classroom for 

their success in school education is to be seriously thought out and critical 

intervention strategies are to be identified and implemented. There could be a 

number of factors that contribute to students' easy access to learning and 

instruction and their retention in the classroom. The school and teacher related 

factors, students' personal factors, and their home related factors may have 

major roles to play. And this situation calls for exploring the root causes behind 

the poor access, retention and success of children with disabilities in school. 

The study is therefore an attempt in this direction as it seeks to identify critical 

interventions to promote enrolment, retention and success of children with 

disability in the schools assessing their educational status. 

In this context, it is very necessary to study on the present status of the children 

with disability in Nepal so that the actual status at present could be explored. 

This will further help to find out the appropriate interventions to be used for 

their enrollment, retention and success in schools. By this, it will help 

particularly, to provide the guideline in order to achieve the MDGs of 

education. As a direct benefit, the children who have disability will be taken 

into the mainstream of national education, which in turn assists to reduce the 

illiteracy rate and thus increase the literacy. Above all, the study has helped 

nation building by the development in educational sector. 

1.2 Research Questions 

The study has answered the following research questions: 

 How is the present status of the children with educational disability in 

Nepal? 

 What are the hindering and/or promoting factors for/against their 

enrollment, retention and success in the schools? 

 What can be the appropriate interventions to be used for their 

enrollment, retention and success in schools? 
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1.3 Objectives of the Study 

As envisaged in the ToR, the main objective of this study is to identify and 

suggest critical intervention measures to promote enrollment, retention and 

success of children with disability in schools through the analysis of their 

educational status. The study is expected to accomplish the following specific 

objectives: 

a) To make an assessment of the educational status of children with 

disability with a focus on their enrollment in community schools 

b) To make an enquiry into hindering and or promoting factors in terms of 

their enrollment, retention and success in the schools 

c) To identify critical intervention strategies for children with disability to 

promote their enrollment, retention and success in schools 

d) To recommend strategic measures and action steps to ensure equitable 

access, meaningful participation and rewarding school experiences for 

children with disability. 

1.4 Delimitations of the Study 

The study is delimited as follows: 

 Incorporation of only the 13 community based resource class and special 

schools from the three ecological regions namely mountain, hills and 

terai including 4 districts (3 each from mountain, hills and terai regions 

and one from Kathmandu valley) as sample for primary data due to 

limited time (only of two months) and resources (Rs. 242,000). 

 Incorporation of the concerned students, teachers, head teachers, 

parents, SMC members, representatives of NCED/CDC/DoE/DEOs, 

representative of teachers unions, educationists etc as informants. 

 The available data of 5 years from the sample schools were used in the 

study 

 The research questions, objectives and methodology of the study are 

ToR bounded. 

 Due to very small sample size, the findings of the study may not be 

generalized in the national context. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURES 

 

This chapter has presented the review of related literature. For this, both the 

theoretical as well as empirical literatures have been reviewed. This chapter has 

also presented the conceptual framework of the study. For effective 

presentation, these three headings have been reviewed and presented separately 

below: 

2.1 Disability Situation in Nepal 

Disability is a global case appears irrespective of the class, ethnicity, cast, race, 

gender, community, place and economic status. This happens either by birth or 

due to any sort of accident. Disability is a complex multidimensional condition 

and poses a number of challenges for measurement (Subedi, 2012) as 

operational measure of disability very according to the purpose and application 

of the data and the aspect of disability examined. Due to this, mainstreaming 

disability is considered difficult and not prioritized by the implementers 

(Shrestha and Nilsson, 2012).  

The argument is supported by the following data as UNICEF (2005) reported 

that the number of children with disabilities below 18 years in the world was 

150 million. However, WHO (2008) estimated that the number of children 

between 0-14 years experiencing some kinds of disabilities in the world is only 

around 93 million (i.e., 5.1% of total population). WHO and World Bank 

(2011) reported around 15 percent of the world's population as having some 

kinds of disabilities to which largest part of it is in developing and 

underdeveloped countries. As the Nepalese context is concerned, the living 

standard survey (2011) carried out by the GoN has showed around 3.6 percent 

the prevalence rate of persons with disabilities, however; the National 

Population Census, 2011) has reported only 1.93 percent of the total population 

as having some kind of disability in Nepal. According to it, the following 

situation of the disability people is in Nepal: 
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Table 1: Types and number of people with disability in Nepal 

SN Types of Disability Male Female Total Percentage 

1 Physical 186457 108279 294736 0.703 

2 Blind 47041 47724 94765 0.357 

3 Deaf 41204 38103 79307 0.299 

4 Deaf-Blind 4803 4633 9436 0.035 

5 Speech 33190 25665 58855 0.222 

6 Mental 16787 14210 30997 0.116 

7 Intellectual 8280 6608 14888 0.056 

8 Multiple 20502 18114 38616 0.145 

Total 280086 233235 513321 1.933 

Source: CBS, 2012 

According to the data presented in the table above, about two percent (1.93%) 

that is 513,321 in total populations) is reported to have some kind of disability. 

Among this, physical disability constitutes 36.3 percent of the population with 

disability followed by Blindness/low Vision (18.5%), Deaf/hard to hearing 

(15.4%), Speech problem (11.5%), Multiple Disability (7.5%), Mental 

Disability (6%), Intellectual Disability (2.9%) and Deaf-Blind (1.8%) (CBS; 

2012).    

In Nepal, generally children with disabilities are deprived of education, basic 

health services, early intervention, rehabilitation and many other special 

support which they are entitled of  having  from the  state as their rights as the 

citizens. They often face with infrastructural barriers, social discrimination & 

discriminatory ill treatment in the family, and rejection from schools (RCRD 

and Save the Children, 2014).  The DoE in its flash report (2013), reported 

around 97 thousand children with disabilities are studying at mainstream 

schools where the number of out of school children with disabilities is 

unknown. This is mainly due to the institutional arrangement that a separate 

unit named district assessment center designated with responsibility to update 

record of children with disabilities who are in and out of school education 

under the district education office of each district (RCRD and Save the 

Children, 2014).  

DoE (2012) has conducted a detailed household survey on disabled students in 

Kailali district. The data consisted of the record of the enrollment of the 

disabled children at school from the basic (primary & lower secondary) to the 
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secondary level. The survey showed 2,403 children (having six different types 

of disability) enrolled in the school education in which 1192 were girls and 

1211 were the boys. The detailed of this data have been presented in the 

appendix 6 of the report. 

According to the Human Rights watch (2012), significant number of children 

with disability does not go to the formal school. Mostly they are rejected in 

school admission and the parents also do not know that education is the rights 

of their children. Due to the barriers and problem at school and family, the 

dropout rate of children with disabilities is high. The Government of Nepal and 

the United Nations acknowledge that 'while Nepal has made important progress 

toward achieving universal primary education as part of its commitment to the 

Millennium Development Goals (MDGs), children from marginalized 

communities, such as children with disabilities, represent a significant portion 

of the 330,000 primary school aged children who remain out of school in 

Nepal.' 

The Flash Report of DoE (2068 &2069) shows the following status of the 

enrollment of the disable children at school: 

Table 2: School enrollment of the disable students by 2068 and 2069 

Year Level Types of Disability Total 

Physical Intellectual Deaf Blind Deaf-

blind 

Speech 

2068 Basic 

(1-8) 

25695 

(0.4) 

16534 

(0.3) 

8455 

(0.1) 

4288 

(0.1) 

4415 

(0.1) 

7711 

(0.1) 

67098 

(1.0) 

2069 21896 

(0.34) 

15234 

(0.24) 

9289 

(0.15) 

7340 

(0.1) 

1210 

(0.02) 

7191 

(0.1) 

62160 

(0.97) 
Dropout Rate 14.78 7.86 - - 72.59 6.74 7.35 

2068 Sec. 

(9-10) 

3847 

(0.34) 

904 (0.08) 728 

(0.06) 

741 

(0.06) 

592 

(0.05) 

531 

(0.04) 

7343 

(0.61) 

2069 3435 

(0.27) 

731 (0.06) 895 

(0.07) 

1300 

(0.1) 

115 

(0.01) 

1681 

(0.13) 

8157 

(0.64) 
Dropout Rate 10.70 19.13 - - 80.57 - - 

Source: Flash Report 2068 & 2069 (DoE) 

The data in the table above shows that 7.35 percent dropout rate is there in the 

basic level, however; it is progressive in the secondary level. The data shows 

that deaf-blind students are highly vulnerable to be dropped out following 

intellectual and physical disability. However, there is a high degree of data 

fluctuation in each category by the years. The result may also be the cause of 

the fluctuation. Thus, it shows the need of accuracy and the reliability of the 

data as well. 
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2.1.1 Policy Provisions 

The Government of Nepal has formulated and launched Special Education 

Policy (2053) mainly to address the special learning needs of the children with 

disabilities. Along with the global commitment of Education for All (EFA- 

2001), the Government took inclusion as a strategy to bring in groups of out-of-

school children including children with disabilities within the school education 

system. For its smooth implementation, the Special Education Section in the 

DoE was transformed as the Inclusive Education Section. By this, the EFA 

governed the Inclusive Education Programming for children with disabilities 

with strategic directions for results. In this process, the Guidelines for Special 

Education Management also followed for the promotion of Inclusive 

Education. Within these provisions, the DoE, Inclusive Education Section is 

responsible to create the educational opportunities and facilities for children 

with disabilities at central level. At the district level, the District Assessment 

Centers have been operating under District Education Offices to ensure the 

access of children with disabilities in school education. 

Under these policy provisions and institutional arrangements, 365 Resource 

Classes and 62 assessment center are managed and are operational all over the 

country (except Manang district) by 2013 supporting educational needs of the 

children with deafness, blindness, and those with intellectual & physical 

disabilities . While analyzing the policy provision, the major objective of the 

resource classes is to support the special learning needs of children with 

disabilities to develop their potentials to the optimum, e.g., Braille, sign 

language, intellectual functions, and to prepare them for the inclusion in 

mainstream classes/schools (GoN, 2053). 

The achievements of the Resource Classes up to now, have shown not-so-

encouraging results in mainstreaming the children,…but on the other 

hand,…the Resource classes have started getting integrated within the 

mainstream school premises, which can be considered as an important step 

forward in the process of Social Inclusion of these children in the school 

situation (RCRD and Save the Children, 2014).   

The Disabled Protection and Welfare Act 1982 is one and only main legal 

instrument in Nepal to address the need of persons with disabilities. Section 6 

of the act has provided three provisions related to the education of persons with 

disabilities (children with disabilities). The provisions are (RCRD and Save the 

Children, 2014);   
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 In case any disabled person is to get admission to any educational 

institute to pursue education, he shall not be required to pay fees at 

such educational institute.  

 Necessary management of appropriate training for the teachers 

teaching to the disabled persons can be made.   

 Special arrangements to provide special education to the blind, deaf 

and persons with intellectual disabilities can be done.  

Similarly, the education rules 2059 and the School Sectors Reform Plan 

(SSRP) 2009-2015 has the provision of scholarship to disabled children.  

The blind children are provided Braille books and materials at free of cost in 

their school. They are also supported by writer to write examination paper. 

Those disabled children who are not able to write the examination in the given 

normal time because of their physical functional limitation will be given 

additional time up to one hour thirty minutes.  

According to RCRD and Save the Children (2014), The National Policy and 

Plan of Action on Disability (NPPAD-2006) have set the following five 

policies for the education of disabled children as below: 

 Education that is convenient and appropriate to people with disability 

will be provided to children with disability.  

 Policy will be adopted to provide quality free education to people with 

disability from pre-primary and nursery level to high level. 

 Work related to identifying condition of infants and children, immediate 

consultation and assistance will be carried out.  

 Informal education will be provided to people with disability.  

 Emphasis will be given to inclusive education in order to increase 

education opportunities of children with disability and for quality 

education. 

Approximately a total of NPR 400 million budget is annually spent for the 

education of children with disabilities in Nepal of which about 30 million is 

budgeted for scholarship provisions currently (Record taken from DoE, 

Inclusive Education Section, 2014). The scholarships are provisioned as a right 

to any child with disability which they can get in priority basis as there is 

provision of quota for teachers with disabilities, budget provision to develop 

disabled friendly schools and criteria for scholarship distribution.    
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By these review (and other exploration), the following services, facilities and 

privileges as major policy provisions of GoN regarding the education for 

disability have been set and implemented according in Nepal. 

 Provision of free education for all age group's persons with disabilities 

in government education institutions 

 Provision of resource class, integrated schools and special schools to 

address the special needs of children with disabilities in education 

 Provision of free Braille materials and text book for blind children at 

school 

 Provision of Scholarship for children with disabilities in government 

schools (500-15000 per student per years based on the severity of the 

disability) 

 Provision of reservation quota to students with disabilities for 

scholarship for higher education 

 Provision to keep writer to write examination for blind students.  

 Provision of extra time in examination for those children with 

disabilities who cannot write in normal examination time 

2.2 Empirical Review 

Plan International (2013) has carried out a study of disability among Plan 

International’s sponsored children in which 38,450 children below 18 years 

were involved from Nepal. Among them, 259 (0.7%) were the children with 

disability to which 26 percent were male and 74 percent were female.  The 

odds ratio for the relationship between disability and lack of formal education 

attendance among children aged 5+ was 13.4 (boys) and 6.3 (girls). Among the 

children with disability, the type of impairment reported among the sponsored 

children with a disability was learning (3%), physical (53%), communication 

(25%), vision (16%), and hearing (4%). The study found that the 'children with 

disabilities were substantially less likely to attend school (formal education) 

than children without disabilities'. That is, 'the likelihood that a child with a 

disability did not attend school was often more than ten times greater than for a 

child without a disability. When children with disabilities do attend school, 

their level of schooling was below that of their peers'.  

The study of Plan (ibid) further stated that the 'inclusion levels for children 

with disabilities in schooling were highest for those with vision or hearing 

impairments and lowest for those with learning, physical or communication 

impairments'. This indicates that the level of exclusion can be linked to the type 

of impairment. Further, the poor health of the children and lack of school 

attendance are likely to have a long-lasting impact on their life. In fact, these 
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factors may influence future employment opportunities, social opportunities, 

and their overall quality of life, including the likelihood of experiencing 

poverty (Plan International, 2013).  

In behalf of Plan West Africa, Coe (2013) writes that 'the children with 

disabilities across West Africa are subject to profound levels of poverty, 

exclusion and discrimination. They are widely excluded from education and 

denied access to protection services as well as other rights enjoyed by able 

children'. According to the study, 'majority of girls and boys with disabilities in 

West Africa continue to be excluded from formal education as there was a huge 

resistance at all levels to including children with disabilities in mainstream 

schools-from parents, teachers, peers, community members and education 

leaders'. The study found negative attitude towards the disable children and 

stated that the progress in disable education cannot be observed unless positive 

attitudes towards children with disabilities exist. According to the study, 

multiple levels of prejudice exist towards children with disabilities at all levels 

of society, creating deep discrimination. 'Attitudes towards children with 

disabilities, and language used to describe them, were overwhelmingly 

negative and based on false assumptions and beliefs'. The study found that the 

families of children with disabilities were both victims and perpetuators of 

discrimination by the widespread beliefs of “wrongdoing” by family members 

as the cause of impairments have led to discrimination and “shame” against 

whole families'. This shows that the factors like gender, type of impairment, 

and the severity of the impairment were the main influential factors resulting to 

the depth of stigma of individual children with disabilities. 

According to CERID (2009), 'the overall educational status of disadvantaged 

groups has changed over time but they still lag behind in several ways'. The 

enrolment of disadvantaged students is satisfactory in general however; 

retention is still challengingly persistent. This is mainly due to the 'late of the 

government to execute the policy of teaching in the mother tongue as the 

instruction in the mother tongue could assist their willingness to learn in their 

own language'. The study showed that 'the 'welcome to school' program has 

been successful to increase educational awareness among the disadvantaged 

groups as it became effective to increase the enrollment of students'. However, 

the school environment of disadvantaged groups was not good as required as 

they lacked one or more major physical facilities such as classroom, 

playground, sports items and toilets which particularly contributed to the 

dropout of students. For the study, social discrimination was no more a 

hindrance to basic education as the study did not find any type of social 

discrimination in any school. Further, early marriage and child labor also did 
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not appear as big challenges to the basic education of disadvantaged groups.  

The study found that the roles of DDC and VDC in ensuring basic education 

were inadequate under the framework of decentralization. 'DDC simply 

allocated funds to schools without sticking to any particular norm which 

benefited some schools but could not involve the schools of disadvantaged 

groups'. Some NGOs also had launched their program independently, that do 

not benefit to the schooling of disadvantaged groups. The study suggested that 

the government should respond quickly to the demand of textbooks in mother 

tongue by printing and distributing the textbooks on time. It is also suggested to 

continue the 'welcome to school' program by the government with some 

flexibility for addressing the problems of different groups of the students by 

authorizing local stakeholders to launch the program. The provision of local 

disadvantaged community teachers can respond to the interests of the children 

to which the government should formulate a policy giving priority to local 

disadvantaged community teachers while recruiting. Stakeholders' participation 

should be increased under the policy of decentralization. For this, local 

governments like DDC, VDC, and the Municipality should formulate education 

plans involving disadvantaged groups (CERID, 2009).  

The study of CERID (2008) indicated that lack of awareness among parents 

was working as the major barrier to educating children as the parents were not 

aware about the importance of education and were not giving proper 

environment to their children at home. Poverty and early marriage was found to 

be one of the major barriers to education for girl children as they were found to 

be married at the age of 13 to 16. The study reported that the conflict affected 

children, street children, freed laborers, orphans, Dalit/Janajati children, 

economically poor children, children with disabilities; children deprived of the 

opportunities provided by the state were not able to utilize their rights to 

education. The major reasons of girl dropouts were failure in class and late 

enrollment. The lack of teaching/learning materials was a barrier to education 

for the children. Thus, the study suggested that need- based trainings should be 

given to schoolteachers, underprivileged and differently able children (poor, 

dalits, physically weak). Educational materials should be made available 

according to the needs of the children and regular monitoring and evaluation 

should be done for qualitative education. Above all, awareness rising of the 

parents, late marriage, availability of the teaching-learning materials, use of 

mother tongue, child friendly school environment, and addressing the financial 

issues of both the students and parents can be the major intervention to retain 

the students of disadvantaged groups in the basic education (CERID, 2008). 



16 
 

To quote CERID (2008), the effect of training/orientation was found minimum 

on the effective operation of resource classes and inclusive schools in one 

hand. In the other hand, the resource classes were facing different hindrances. 

The obstacles of resource classes were differed by types of students and to 

some extent, by districts as well. According to the study, 'the deaf students of 

resource classes survived in filthy conditions of hostel, their scholarship 

amount was supplemented by parent/school’s donation and the resource teacher 

did not have full training. The inadequacy of teacher’s quota caused difficulty 

to teach from grade one to four including the sign language adopting multi 

grade teaching technique.' According to the study, 'the resource classes run for 

blind students in some districts had no their own hostel for the blind students.' 

As the quotas of resource classes were inadequately distributed, a child had to 

wait for a couple of years to get admission in the resource classes. 'The children 

with intellectual disability had faced hostel problem as the resource classes, 

including the hostel, were operated in Bal Mandir and  in some districts 

accommodated in the houses of neighboring/villagers.' The obstacles of 

integrated classes run for deaf also differed by types of students and districts as 

the classes run for deaf did not have a complete environment of integration 

owing to the lack of orientation on inclusive education for 

teachers/students/parents. The teachings by the teachers were not well due to 

the lack of training in total communication method. Deaf could not get proper 

environment as there was a large number of students in the class. The 

unavailability of textbooks in sign language including the new dictionary on 

sign language also hindered their learning. Same examining system to all 

including the deaf did injustice to them as these students were naturally prone 

to make grammatical mistakes in writing.  In case of children with physical 

disability, the schools had no proper infrastructural set up fit for them (CERID, 

2008). This is why; for the effective implementation of the program, the study 

suggested to expand the 45-day training course into a 3-month course. For this, 

it is suggested to incorporate the contents of inclusive education in the 

curriculum at Bachelor’s level in the faculty of education of the universities 

and in the teacher training package of NCED along with the short 

term/refresher training/orientation program of the districts. The study suggested 

providing hostel facilities to resource classes by the government which should 

have disability friendly toilet and other physical facilities. Further, the study 

suggested to the GoN to increase scholarship quotas and amount as per the 

demand and also develop a system of reallocation of quotas between the 

districts as well as bear responsibility of supplying the textbooks to the 

resource classes as per their nature.   
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CERID (2006) stated that the Assessment Centre (AC) has been established in 

all the sample districts for the identification of children, as indicated in the 

policy and programs.  However, it has not been found functionally effective 

due to less qualified persons working as AC coordinators. 'According to the IE 

Implementation Guidelines DEO was to operate as the AC chairperson.  But 

being engaged in many other activities DEO was not able to pay attention to 

AC'. There was little coordination between the AC, the resource class and the 

IE school.  This is mainly due to the fact that the coordination between them 

for identifying the special needs children was not specifically mentioned in the 

AC program paper. 'The IE training package insists on identification of the 

special needs children but teachers have not been provided practical knowledge 

and skills of identifying. The IE teachers were not authorized to send the 

special needs children to the resource class.  As a result, severely disabled 

children were deprived of learning opportunities'.  The training package did not 

include practical skills of treating the children as the IE training manual did not 

include the Continuous Assessment System (CAS).  Further, it was found that 

the government has a policy of funding the schools as per SIP, although, the 

teachers did not have the knowledge of including IE-related matters in the SIP. 

Based on this, the study suggested making the IE teachers capable of 

identifying the special needs children to which the training on identifying the 

special needs children should be provided to the teachers including the 

identification techniques in the basic training package.   

CERID (2004) found that the Assessment Centre (AC) was 'inactive in the 

selection of students' as they were not playing any role neither in the collection 

and distribution of materials for the schools nor in managing the program.  'The 

training and orientation program that were organized for teachers and focal 

persons were sufficient neither for teaching nor for managing the program.'  

The study focused on the vocational and skill training for the disabled children 

for their income generation. According to the study, 'the government's 

provision of the number of children for one resource class is 10.  The incentive 

for the physically disabled children is Rs. 50 per month for 10 months each.' 

However, it was not distributed in some districts.  There was lack of practical 

training and regular refresher training for the resource teachers and special 

training for the focal person was virtually absent. The study explored that the 

teachers were teaching based only on one-month training. This shows that there 

were gaps between policy and implementation. 'Programs such as integrated 

classes, home school and small centre programs were not in practice. The 

concept of integration was not implemented.  The children were affiliated to 

the program for a long period no matter whether their learning development 

was taking place or not.  
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Another study carried out by CERID (2004) showed that the children from the 

disadvantaged groups had both least enrollment and retention. Firstly, it is 

difficult to admit them at school, although got admitted; many of them did not 

attend school regularly. The main reason behind it was the parents' seasonal 

migration, school distance, lack of physical facilities and learning materials, 

engagement of the children in different income generating activities of the 

family, and unfavorable homely environment. Further such students had 

attitudinal problem as inferiority complex as well. Thus, the study suggested to 

provision for mobile teachers for the children of seasonal migrant which could 

least be practical in the contemporary socioeconomic condition of the country. 

It was necessary to develop the physical infrastructure based on the number of 

children in order to provide quality education. Regular monitoring of the 

program activities of the schools was suggested to which the RPs should be 

made accountable.  

CERID (2002) stated that mainly the community-school distance, low 

participation of the community people in the schooling of the children, low 

retention of the children, and low cycle completion rate were the major 

problems for the schooling of the children. It concludes that the distribution of 

incentive such as books, paper, school dress, shoes, bag, cap and sweater can 

be the important interventions to retain the children of disabled groups at 

school. For effective distribution of these incentives there should be 'the system 

of distributing incentives through the Incentive Management Committee (IMC) 

and SMC.'  However, it may be difficult if the IMC became non-functional to 

bear the responsibility. 

NPC (2001) 'considered a person to be disabled if the person could not perform 

the daily activities of life considered normal for a human being within the 

specified age and where the person needed special care, support and some sort 

of rehabilitation services.' It has classified disabilities under four broad 

categories as communication disability, locomotion disability, mentally related 

disabilities, and complex disabilities. Broadly, communication disability 

included seeing, hearing and speaking disabilities. Locomotion disability 

included mobility and manipulation disability. The mentally related disabilities 

included mental retardation, chronic mental illness and epilepsy. Complex 

disability included more than one type of disability, which was termed multiple 

disabilities and included cases of cerebral palsy. The study found slight 

difference in the economic level of the households with disabled persons and 

those without disabled persons, though   statistically the difference was not 

significant. However, there was a significant difference in the literacy status of 

the household heads with disabled persons and those without disabled persons 
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as 57.6 percent of the household heads in households with disabled members 

had no education, while 50.7 percent of the household heads of households 

without disabled members had no education. Further, the households with 

disabled person were more likely to be in a less advantageous position than 

those households without disabled members. The study found that 50 percent 

of different types of disabilities occurred before the age of five year as it could 

be attributed to childhood disease and accidents, however, the causes of 

disability varied according to the types of disabilities. The study found most of 

the disabled persons having no education (68.2%) as compared to the general 

population (4.8%). The literacy rate was considerably lower for females 

(23.3%) than males (40.4). In this, half of the disabled persons in the age group 

of 6-20 years were enrolled in school although nearly 95 percent of the 

household heads wanted their disabled children to go to school. This showed 

that there were different physical and social barriers for schooling. Among 

them, disability was a powerful reason for not attending school for all 

(NPC/UNICEF/New Era, 2001). 

The aforementioned review of the related literatures has helped to conceptually 

as well as empirically clarify the situation and helped to derive the conceptual 

framework of the study. Above all, it has function as the back bone of the study 

as well as provided support and guideline to conduct the present study.  

2.3 Conceptual Framework  

Based on the aforementioned review of the related literature and the objectives 

of the study, the following conceptual framework of the study has been 

presented:  
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CHAPTER THREE  

RESEARCH METHODOLOGY 

 

This chapter has included the research methodology used in the study. It has 

included the research design, sources of data, universe and sample of the study, 

tools of data collection, process of data analysis and the process framework of 

the study.  

3.1 Research Design  

The study was a descriptive, exploratory, and the analytical research by nature. 

It was conducted in the mixed of both qualitative and quantitative research 

designs. 

 3.2 Sources of Data 

Both the primary and secondary sources of data were used in the study. 

Primary data were collected from the field using different related tools and 

techniques of data collection. Some of the main sources of primary data were 

the concerned students, teachers, head teachers, parents, SMC members, 

representatives of NCED/CDC/DoE/NFEC/DEOs, representative of teachers 

unions, educationists, related NGOs/INGOs and so on. Researcher used 

secondary sources of data as required. Secondary data were collected from 

different related secondary sources through document study.  

3.3 Universe and Sample of the Study 

All the children of Nepal having disability, their parents, head/teachers, SMC 

members, the stakeholders from NCED/CDC/DoE/NFEC/DEOs, related 

NGOs/INGOs and educationists were regarded as the universe of the study. 

From this universe, the research team has sampled four districts incorporating 

the ecological (Mountain, Hill and Terai) and administrative/developmental 

(development regions and districts) variations. The districts were sampled 

using purposive (judgmental) sampling method. Afterward, the reasonable size 

of the informants were determined and sought out. The informants were also 

sampled using purposive sampling method. The districts and schools involved 

in the study were as below: 
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Table 3: The sample of the study 

SN Dev. 

Region 

Eco. 

Region 

Districts Name of Schools Category of 

the School 

1 Eastern Hill Ilam Bal Mandir PS, Ilam Blind 

Amar Kalyan HSS, 

Barbote 

Intellectual 

Karfok Bidhya Mandir 

HSS 

Deaf 

2 Central Valley Kathmandu Laboratory School, 

Kirtipur 

Blind 

Kendriya Bahira 

Bidhyalaya, Naxal 

Deaf 

Khagendra Nabajivan 

Secondary School, Jorpati 

Intellectual 

Nirmal Balbikas, School, 

Bhimsengola 

Physical 

3 Western Mountain Gorkha Mahendrajyoti HSS, 

Gorkha 

Blind 

Saraswoti HSS, Ahale Deaf 

Shree Krishna PS, Gorkha intellectual 

4 Western Terai Rupandehi Bahira Bal HSS, 

Bhairhawa 

Deaf 

Shantinamuna HSS, 

Manigram 

Intellectual 

Nabin Audhogik HSS, 

Butwal 

Blind 

Total 3 3 3 13 4 

The study has included following informants in the study as sample: 

SN Informants No. of Informants 

1 The children with disability 190 

2 Head teachers, teachers, and resource teachers 24 

3 The parents 20 

4 SMC members 12 

5 The stakeholders from NCED/CDC/DoE/NFEC/DEOs 

and related NGOs/INGOs 

16 

6 Educationists as subject experts 5 

7 Representatives of the teacher's union 3 

Total 270 
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3.4 Tools and Techniques of Data Collection 

The following tools and techniques were used to collect data for the study: 

 Semi-structured interview schedule: A semi-structured interview 

schedule was prepared and used for the related students, their parents, 

head/teachers, and SMC members to collect required data. 

 Focused group discussion:  A school based focus group discussion with 

the teachers, parents, and SMC members were conducted in order to 

collect the primary data. 

 Key informant interview/interaction: Educationists as subject experts 

were interviewed with the key informant interview schedule. Further, an 

interaction program at the central level was organized in presence with 

the key informants and the data were collected in interaction with them. 

 Case Study: Some of the cases of the students and parents/schools were 

studied and included in the study. 

 Document study: Related secondary data were collected by studying the 

related documents (i.e., research reports, books, articles, journals, 

publications of the DoE/MoE/CDC/NCED/DEOs/schools, school 

records and so on). 

3.5 Data Analysis Procedure 

As the study contained both the qualitative and quantitative data, the qualitative 

data were analyzed descriptively and presented in a narration. The quantitative 

data were interpreted using simple statistical tools like frequency distribution, 

percentage etc and presented both in tabular and graphical form.  
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CHAPTER FOUR 

THE EDUCATIONAL STATUS OF CHILDREN WITH DISABILITY 

 

This chapter has dealt with the educational status of the children with 

disability. The educational status broadly includes the enrollment, retention and 

the drop out from the school. For the convenience of the presentation, the 

educational status has been analyzed and interpreted below in different sub-

headings. 

4.1 Educational Status of Children with Disability 

This section of the report has included the overall educational status of the 

children with disability. Mainly this has included the four types of disabled 

students from the sampled schools.   

Table 4: Students' Enrollment, Retention and Drop out in the School 

Enrollment Promotion/Success Class Repetition Drop Out 

Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total 

998 1030 2028 893 914 1807 90 95 185 14 22 36 

Source: Field Study, 2014 

The data presented in the table above is the summary of the data presented in 

appendix-3 which includes the data of the students' enrollment, promotion, 

class repetition and drop out for five years. This data have been collected from 

11 schools of four different districts. It includes four types of disability of the 

students as blind, deaf, physical disability and intellectual disability.  

The data showed that disable girls' enrollment is little bit more (50.78%) than 

that of the boys' enrollment (49.22%) in the schools. Among the total students 

understudy, 89.10 percent of them have been promoted to the upper classes. 

That is, 9.12 percent have not been able to be promoted to the next (upper) 

class. Similarly, the data showed 1.77 percent drop out from the school cycle. 

By this, altogether 10.90 percent of the total students having disability are 

beyond educational gain.  

Although the percentage of educational loss is about 11 percent of the total 

disable student understudy, this number is not significant in comparison to the 

national average of 7.2 percent drop out. This is mainly due to the fact that 
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most of the data in the study represented only the urban places of the sample 

districts as district headquarters and the towns.  

4.1.1 District-wise Comparison of the Enrollment, Promotion and Success  

While analyzing the aforementioned data in terms of the districts understudy, it 

has some variations. The following four tables have presented the data related 

to the enrollment, promotion, class repetition, and drop out of the children with 

disability by districts. 

  Table 5: Students' enrollment, promotion and drop out by Districts 

Districts 

Enrollment Promotion/Success 

Class 

Repetition Drop Out 

Boys Girls Total B G T B G T B G T 

Ilam 100 119 219 95 112 209 3 2 5 2 4 6 

Rupandehi 390 385 775 351 340 691 33 36 69 6 9 15 

Kathmandu 502 513 1015 441 453 894 54 55 109 5 7 12 

Gorkha 6 13 19 6 9 15 0 2 2 0 2 2 

Source: Field Study, 2014 

According to the data presented in the table above, girls' enrollment in Ilam, 

Rupandehi, Kathmandu and Gorkha was 54.33 percent, 49.67 percent, 50.54 

percent, and 68.42 percent respectively of the total enrollment. From this 

enrollment, the success rate of the children with disability by districts was 

95.43 percent, 89.16 percent, 88.07 percent, and 78.94 percent respectively in 

the four study districts Ilam, Rupandehi, Kathmandu and Gorkha. Repetition 

rate was 2.28 percent, 8.90 percent, 10.73 percent, and 10.52 percent 

respectively in Ilam, Rupandehi, Kathmandu and Gorkha districts whereas the 

dropout rate was 2.73 percent, 1.80 percent, 1.18 percent, and 10.52 percent.  

The following figure presents these data more vividly and comprehensively. 

Figure 1: Students' enrollment, promotion and drop out by Districts 
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While taking class repetition and dropout as educational loss from the school 

education cycle, the four districts have different figure of these as a whole. The 

following figure shows the success rate of education of the children with 

disability by districts. 

 Figure 2: Success rate of education of children with disability by district 

 

The data in the figure above shows that Ilam has the highest (95.43%) success 

rate of the children with disability whereas Gorkha has the lowest (78.94%) 

one. Kathmandu (89.16%) and Rupandehi (88.07%) have approximately 

similar types of success rate. This also indicates the highest level of success of 

the education for the children with disability as overall national average of the 

success rate of school level in Nepal.   

4.1.2 Categorical Comparison the Enrollment, Retention and Success  

In order to explore the current status of the enrollment, promotion, repetition, 

and dropout of the children with disability, another attempt has been made to 

analyze the data in terms of the category that the children belong to. That is, 

four different categories of the children were taken into the study as sample. 

The table below has presented the current status of their enrollment, success, 

repetition and dropout based on their specific category of the disability. 
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Table 6: Categorical comparison of enrollment, success, repetition and dropout 

Types of 

Disability Enrollment Promotion/Success 

Class 

Repetition Drop Out 

Boys Girls Total B G T B G T B G T 

Intellectual 193 213 397 159 174 333 31 25 56 2 6 8 

Deaf 356 387 743 320 345 665 32 34 66 4 6 10 

Blind 232 220 452 225 213 438 4 3 7 2 5 7 

Physical 217 220 437 189 182 371 23 33 56 5 5 10 

Source: Field Study, 2014 

The data presented in the table above revels four categories of the disability in 

the schools. Among them, the number of deaf was higher than that of the 

others. As their promotion is concerned, the promotion rate of the intellectually 

disable children was 83.87 percent having 14.10 percent class repetition and 2 

percent dropout rate. By this, more than 16 percent of the intellectually 

disabled children were getting the educational loss. The success rate of deaf 

children was 89.50 percent having 8.88 percent class repetition and 1.34 

percent dropout rate. This shows the 10.2 percent of the deaf were beyond 

success in school education. Similar to this, the promotion rate of the blind 

children was 96.90 percent having each 1.55 percent class repetition and 

dropout rate. Finally, the promotion rate of physically disable children was 

84.90 percent with 12.81 percent repetition and 2.29 percept dropout rate.  The 

following figure more clearly displays these figures.  

Figure 3: Enrollment, success, repetition and dropout rate by disability types 
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The figure above clearly shows that the success rate of blind children is higher 

than the others following deaf, physically disable and intellectually disable at 

last. As repetition is concerned, it is high in intellectually disable children 

following physically disables, deaf and finally blind. Similarly, in terms of the 

dropout rate, it is high in physically disables following intellectually disables, 

blind and finally the deaf. 

4.2 School Environment 

To analyze the educational status of children with disability, an attempt has 

been made to study the physical infrastructures as well as the classroom 

management and extracurricular activities in the school. Based on students' 

perception, teacher's interview, and parents' understanding, the physical 

infrastructure of the school was not perfectly disable-friendly. Among 13 

schools understudy, only 10 schools had separate toilet for boys and girls. 

However, almost all the toilets were not friendly for the blinds and physically 

disable children in their physical appearance. School buildings and rooms were 

sufficient but the desk; bench and other furniture used for seating were not new 

and sufficient to some classes. One of the resource class at Kathmandu had no 

sufficient space for the intellectually disable children to seat and learn as well. 

In rest of the cases, other physical aspects were good despite the structure of 

the schools. 

The table below has presented a glimpse of classroom management in the 

schools. The data were based on the student's responses. 

Table 7: Seating at Classroom 

S. N. Interested in Seating No of Respondents Percentage 

1 Alone 4 4 

2 In the homogeneous group 80 80 

3 In the heterogeneous group 16 16 

Total 100 100 

Source: Field Study, 2014 

The data in the table above showed that many of them were interested in 

seating with their friends of similar types of disability. Some of the 

intellectually disable children showed their interest seating alone both in and 

outside the classroom. Those who had simple types of disability like partially 

blind (low vision), physically least handicapped, partial hearing impaired etc 
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were interested seating and playing with heterogeneous group in terms of age 

and gender. This fact was also proved by the interview with the teachers as 

well as the record of the observation in the school during field visit. The 

following table has presented the data related to students' interest in playing. 

Table 8: Students' interest in playing 

S. N. Interest in Playing No of Respondents Percentage 

1 Do not/cannot play 5 5 

2 Play alone 7 7 

3 Play in group 88 88 

Total 100 100 

Source: Field Study, 2014 

As same as seating, playing by the children with disability is an important 

social behavior to which 88 percent of them were played in groups in the 

schools. The students who were intellectually disable and severely handicapped 

physically were found not playing at all which was 5 percent of the total 

sample. Similarly, 7 percent of the students responded their interest playing 

alone at school or class.  

In line with studying the status of children with disability at school, another 

attempt was made to explore the status of family support to the children to go 

to school. The table below has presented the data related to the assistants for 

the children to go to the school. 

Table 9: Assistance to take to school 

S. N. Person No of Respondents Percentage 

1 Friends 4 4 

2 Family members 9 9 

3 Parents 12 12 

4 Teachers 21 21 

5 Vehicle 44 44 

6 No Assistance 10 10 

Total 100 100 

Source: Field Study, 2014 
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According to the data presented in the table above, 44 percent of the children 

go to school via school vehicle. Friends (4%), parents (12%), family members 

(9%) and teachers (21%) were the main assistants to the children to go to the 

school despite vehicle support. However, 10 percent of them had no any 

assistants. This showed that among the sampled students, almost all of them 

needed the assistants and those who need no assistants were both partially 

disable and nearest to the schools as well. 

4.3 The Status of out of School Disable Children 

It is not that all the disable children are at school. That is, many of them may be 

out of school. However, there is still no exact data of total out of school 

children in the country in absence of a detail disability survey. Keeping this in 

mind, an attempt had been made to explore the number of disable children who 

are out of the access to school. However having time and resource limitation, 

detail household survey was impossible. Thus, attempt was made to collect the 

data from the respective schools. This is why; it is the data based on the school 

record however it had included both the children who were never come to 

school and the ones who were dropout of the schools as well. The following 

table presents the data of such students. 

Table 10: Out of school disable children 

S. N. Nature of Disability No of the Children 

1 Physical Disability 3 

2 Blind 4 

3 Deaf 3 

4 Deaf-blind 5 

5 Speech 2 

6 Mental 1 

7 Intellectual 3 

8 Multiple 4 

Total 25 

Source: Field Study, 2014  

As 25 children having eight different types of disability were out of the access 

to school within the catchment area of the sampled 13 schools, the number is 

high and keeps significant value in line with educating all the children with 
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basic level education. However, this number also included the number of 

children dropout from the school. Thus, a detail household survey in the 

national level is necessary to find out and include them in the basic level 

education. The study found the following causes behind remaining out of 

school: 

 Low level of consciousness of the parents 

 Parents related problems like migration, ignorance etc 

 Far distance of the school from home 

 Lack of publicity of the resource class and special schools 

 Geographical complexity 

 Lack of vehicle facility 

 No/least friendly hostel facility at school 

 Feeling of humiliation/inferiority complex among the children and 

parents   
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CHAPTER FIVE 

THE HINDERING AND PROMOTING FACTORS FOR THE 

 ENROLLMENT, RETENTION AND SUCCESS IN SCHOOL 

 

This chapter has dealt with the hindering and promoting factors for the 

enrollment, retention and success of disable children in school. For the ease of 

presentation, the hindering and promoting factors have been presented and 

analyzed separately. 

5.1 The Hindering Factors 

The study has explored some of the hindering factors that are responsible to 

determine the enrollment, retention and success in school negatively. That is, 

they are the factors affecting the enrollment, retention and success of the 

children with disability. Such factors have been presented and analyzed below: 

5.1.1 Enrollment 

The enrollment is one of the most important aspects of school education as the 

retention and success/failure of school cycle only starts after being enrolled in 

school. Thus, it is impossible to get success in school education if the 

enrollment of the students is not satisfactory. That is, none of the school-aged 

children should be out of school having effective school enrollment. Keeping 

this in central concern, an attempt has been made to explore the hindering 

factors against school enrollment of the children with disability. The study 

found the following major hindering factors affecting enrollment of the 

children with disability. 

(a) Low level of the consciousness of the parents 

The interview with some of the parents showed that their lower level of 

consciousness is one of the major affective factors to affect the enrollment of 

the children with disability.  It is found by the interview with the parents of in-

school children that they are in some cases not sure of their children's learning 

progress and the effect of learning in their life. One of the parents at Ilam said 

that it is just a time pass to engage his disable child at school so that he could 

work freely without caring to his child but he has no any expectation from the 

schooling of his child regarding the learning and the use of the learning in his 

life. Another parent at Gorkha said that he found no significant progress in his 

child during the period of 4 years schooling and based on this he was arguing 
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the education for disable children as the tusk of an elephant just to show but not 

to chew. For them, the schooling is no more than just engagement of the 

children at resource class.  

In the other hand, a parent of an out of school children at Rupandehi said that 

he did not know the provision of schooling for his daughter who is 

intellectually disable. According to him, nobody came to him to inform about 

the schooling of his disable children yet. This showed both the lower level of 

parental awareness and ineffectiveness of the admission campaign of the DEO. 

Similarly, another parent of an out of school disable children at Ilam is not 

sending his blind daughter to school arguing that she could do nothing in and 

after schooling in her life as she has no vision. Further he has no time to look 

after her as she has no mother and as a potter he has to work the whole day. 

These cases clearly reflect the lower level of parental awareness that is 

affecting the enrollment of the disable children at school.  

(b) Least publicity of the resource classes 

As there are only 365 resource classes all over the country (approx. 5 classes at 

a district), many parents are unaware of them and the system of schooling in 

them. This is mainly due to less publicity of the resource class and the concept 

of inclusive education. This fact is supported by not only the parents but also 

some resource teachers and some upper level stakeholders as well. Thus it is 

necessary to publicize the concept and provision of the resource class and 

inclusive education widely among all the parents so that it could assist the 

enrollment of the disable children at school. 

(c) Least influential admission campaign of the DoE/DEOs/Schools 

Almost all the teachers understudy argued that the admission campaign of the 

DoE/DEOs/Schools has not even been addressing to enroll the able children at 

school, how can that be able to address the enrollment of disable children? 

"The campaign and welcome to school program are all centered to the 

schooling of able children but not the disable" they said. However DEOs said 

that they have given importance to both of the program. According to them, the 

Assessment Committee is responsible for the enrollment campaign, enrollment, 

and database of the disable children so that they pay little attention to it. This 

indicates their escapism and least responsibility in bringing the out of school 

disable children to the school. This fact is proved by another data as well as 

none of the DEOs have up to date data of the disable children in and out of 

school in the district.   
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(d) No space for new comers 

Some of the resource teacher understudy said that the residence of their center 

has no place to keep new comers in their school. This is due to the regular and 

long period residence (over stay) of the children in the hostel. They cannot take 

out the children from the hostel as they are studying regularly and they have no 

alternative of it too. This is proved by the case of a resource class primary 

school at Ilam as the children of the resident of this school are studying at 

different classes of other schools for four or five years and there is no space for 

the new students to keep in the hostel. Due to this, the school cannot take any 

new students in the resident of the resource class. That is, the same children are 

filling the quota of the hostel from many years, which is essentially a hindrance 

for new enrollees. Further, the over-age students were taking the benefit of the 

incentive of the targeted students by this too.  ƒ  

(e) The condition of the hostel 

Residential facility is provided in almost all the resource classes of the sample 

districts. However, the facility provided in the hostel is not good for the 

children as almost half of the children in the hostel said their resident is not 

good enough for them. There is a case from Gorkha where a neighbor of a child 

at a hostel of a school took his disable children to another school at Tanahu 

district based on the report of the student at Gorkha that the food and the 

resident there is not good. The parent was aware of his child's education and 

took to another district. What happens if the parent was least aware and did not 

send the children to any school accusing that the residential facility is not 

good? In our observation visit too, some of the residents were found crowded, 

and the food was also not so delicious and balance. The school administration 

argued that they have managed it in advanced and cannot manage more than 

this with the limited fund.  

(f) Ignorance of the Parents 

Some of the teachers at school said that the parents do not fulfill their 

responsibility after enrolling their children in the program. According to them, 

they think that they just bring their disable children to the resource class school 

and completed their overall responsibility of educating him/her. Due to this, 

there is no encouraging environment at school to welcome a new child. The 

interview with the parents also shows their ignorance least responsibility born 

as they said it is the responsibility of the nation. This situation has created a 

problem to welcome a new child to the school. 
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(g) Difficulties in educating at upper classes 

Many parents and some of the teachers understudy said that it is very difficult 

to educate the children of a resource class in the upper classes in the lack of 

supporting materials and disable friendly environment. Especially, the deaf and 

intellectually disable children can face this difficulty after they completed the 

resource class cycle as a result, they dropped out from the school. This 

situation has made the parents ton to enroll their disable children at the school. 

One of the parents at Kathmandu said that he would not take out his child from 

the resource class resident unless he is sure for the rewarding school 

environment for his child in the inclusive school. Some of the students in the 

sample districts also raised questions about their upper class education in 

disable friendly environment.  

(h) The least effectiveness of the inclusive education 

According to the educationists and the subject expert understudy, the inclusive 

education program practiced now has not been able to include disabled children 

with full retention. "Though the program has got the name 'inclusive education', 

there is not even a single disabled child in many of the schools called so" An 

educationist said in the interaction program. As the field study is concerned, 

one of the inclusive schools at Gorkha had no any children with disability at 

all. This proves the argument of the educationist stated above. This shows that 

it is necessary to make effective and rewarding school environment with 

disable friendly school/classroom environment at the inclusive school. If not, it 

hinders the enrollment of the children at resource class as well. 

5.1.2 Retention  

As the enrollment of the children with disability in the resource class school is 

the first level of success to bring out of school children at the school, the 

retention of them in the full cycle of three years at the resource class is the 

second level of success achieved. This is why; an attempt has been made to 

explore the retention rate as well as the affecting factors against retaining at 

class. The study has already found that the dropout rate of the children with 

disability at resource class is 1.7 percent having 9.12 percent class repetition. 

Here, based on the responses of different respondents, attempt has been made 

to explore the major hindrance of the retention at class. In this line, the 

following table has presented the problems faced by the children while going to 

the class and school that have affected their retention at all. 
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Table 11: Problems in going to school 

S. N. Problems No of Respondents Percentage 

1 No vehicle facility 9 9 

2 Difficult to walk 25 25 

3 Difficult to move wheel-chair 6 6 

4 Necessity of the helpers 78 78 

5 No specific problems 22 22 

Source: Field Study, 2014 

The data in the table above show that the students are facing four different 

types of problems in going to school. Among them, problems in getting the 

helpers are the major one. Other problems are related to their health condition 

and the physical structure of the school.  This shows that the unfavorable 

school structure and infrastructure as well the lack of helpers are the two major 

problems of the students in going to the class/school.  

Similar to the problems, children's perception of their school and schooling has 

also been sought during the field study. Based on the same, the following table 

has presented the data related to not good things at school that the students 

perceived. 

Table 12: Not good things at school 

S. N. Not Good Things No of 

Respondents 

Percentage 

1 Not friendly school structure 91 91 

2 Not friendly toilet 73 73 

3 Humiliation by friends 17 17 

4 Biasness by the teachers 42 42 

5 No Resource teachers in upper classes 29 29 

Source: Field Study, 2014 

According to the data presented in the table above, the children have 

experienced five different types of 'not good things' at school in which it is the 

physical infrastructure of the school that is not friendly for 91 percent of the 
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students following toilet that is not friendly for 73percent of the children. 

Despite humiliation by the friends and biasness of the teachers, 29 percent of 

them were worried of the absence of resource teacher at the upper classes. 

According to them, their classes were not completely inclusive and there is the 

lack of supporting materials at school. This compelled them to remember the 

resource teacher of their earlier grades. Due to these, they are not highly 

interested to be educated in the school. According to them, the main causes 

behind their less interest were as below: 

Table 13: Causes of having less interested 

SN Causes No of Respondents Percentage 

1 Lack of disable friendly school 

environment 

65 65 

2 Problems in vehicle facility 55 55 

3 Peer group's behavior 40 40 

4 Teacher's attitude 13 13 

Source: Field Study, 2014 

The table shows four causes of having less interest to go to the school to which 

teachers' attitude is also a cause of it which is most serious than rest of the 

others. If these causes are not addressed in time, they can be transferred to the 

causes for dropout.  

Based on these data related to the children, interview was conducted for 

teachers and head teachers to explore the problems in retaining the children at 

class. The following problems of retention have been found by the interview 

with the teachers, head teachers, and the children during the field study. 

 Inferiority complex of the students 

 Weakness and other health related problems 

 Language related problems (esp. sign language) 

 Problems in going to school because of the lack of vehicles 

 Lack of disable friendly school infrastructure and physical setting 

 Least disable friendly hostel 

 Parents related factors like migration and ignorance 

 Teacher's different attitude and peer group's behavior 

 Less effective and less desirable teaching-learning 
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5.1.3 Success in the Schools 

The study has found more than 85 percent of the promotion rate of the children 

with disability in the school, which is an important indicator of the success of 

educating them. By this, one can say that there are no any hindering factors 

against their success. However, there are some specific factors that are 

responsible to affect their success. Based on the interview with the teachers, 

head teachers, educationists, and the interaction with the central level 

stakeholders, the following things have been explored as the hindrance for 

schuss in the school: 

 No adequate and sufficient training for the resource teachers 

 No incentives to motivate and encourage the teachers 

 Least disable friendly physical infrastructure of the school 

 Lack of disability specific supporting materials like brail book, pictures, 

audio recordings, calendar etc 

 Least support from the part of the parents and the family members 

 Lack of disability specific curricula, textbook and assessment system 

 No/least practice of Continuous Assessment System at schools 

5.2 The Promoting Factors 

Same as hindering factors, there are some important promoting factors for the 

enrollment, retention and success in the school. This sub-point has dealt with 

them separately for each category. 

5.2.1 Enrollment 

As the promoting factors for the enrollment is concerned, the educationists and 

the central level stakeholders argued that the establishment of the resource 

class and special schools itself is the main promoting factor for bringing the out 

of school disable children to the school education. It is in fact a boarder 

perspective. Thus, an attempt was made to explore other factors that are 

promoting the enrollment of the children at the schools. For this, the interest 

assessment of the students has been carried out. The following table shows the 

status of the interest of the children to go to the school. 
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Table 14: Interest of students in going to school regularly  

S. N. Students' Interest No. of Students Percentage 

1 Highly interested 70 70 

2 Just interested 20 20 

3 Less interested 7 7 

4 Not interested 3 3 

Total 100 100 

Source: Field Study, 2014 

As the data in the table above show only 3 percent of the total students having 

no interest to go to school having other 7 percent less interested, 90 percent of 

them are interested to go to school regularly. This is an encouraging and highly 

influential indicator not only to enroll the children with disability at school but 

also to get success at school with high retention. 

Further, the schools are using different interventions to bring the out of school 

children to the school. Although the literatures reviewed above show still there 

are many things to do, the efforts of the schools themselves cannot be 

undermined. According to the teachers, resource teachers and the head teachers 

understudy, the schools are using (and suggested to use in future) the following 

strategies to enroll the children with disability in the school. 
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Table 15: Strategy used to admit out of school children 

SN Strategy No of 

Respondents 

Percentage 

1 Home visit as admission campaign 8 33.33 

2 Family counseling  22 50.00 

3 Awareness raising programs to parents 14 58.33 

4 Mobilization of concerned stakeholders 18 75.00 

5 Provision of a good hostel facility 24 100.00 

6 Management of the resource teacher 8 33.33 

7 Scholarship and other incentives to children 24 100.00 

8 Motivation to teachers 24 100.00 

9 Disability specific skill-based learning  16 66.66 

10 Free of cost vehicle facility to go to school 24 100.00 

11 Disable friendly school environment 24 100.00 

12 Both reward and punishment to the parents 18 75.00 

Source: Field Study, 2014 

The teachers, as stated in the table above, are using and suggested to use in 

future a dozen of ways to promote enrollment of the children with disability at 

school. Among them, all of them have focused on the creation of disable 

friendly school environment, provision of a good hostel facility (or), free of 

cost vehicle facility to go to school, scholarship and other incentives to 

children, motivation to teachers, and counseling to the parents and family of the 

disable children. By this, it can be said that the enrollment of the children with 

disability can be promoted if these means are used for promotion. 

5.2.2 Retention  

Same as enrollment, it is necessary to promote the retention of the children at 

class/school to get success. Thus, retention is very important. To explore the 

ways of retaining children, an assessment of their likes and good things at 

school were made. By this, the following things were good at school from the 

perspective of the children enrolled at school/class. 
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Table 16: Good things at school 

SN  Good Things at School for Children No of 

Respondents 

Percentage 

1 Teachers' lovely behavior 85 85 

2 Involvement in extra-curricular activities 73 73 

3 Learning environment of the school 48 48 

4 Opportunity to learn new skills 67 67 

Source: Field Study, 2014 

The data above show that the children are enjoying four good things at schools. 

Among them, many of them are impressed by the teachers' lovely behaviors. 

One of the students at a school in Kathmandu said that the teachers are the fuel 

to accelerate her life having school as her home. Similarly another child at 

Rupandehi said that he would not come to school if he had no lovely madam at 

school. This also proves that teachers' behavior is one of the most important 

and influential intervention to retain the children at school. 

Similar to this, the study found that the children with disability prefer to learn 

new skills that may be vocational to them in future as well as prefer to be 

involved in extracurricular activities like singing, dancing, webbing, knitting 

etc. Thus, it tells to make them involve maximum in other skill related 

activities despite teaching and learning the textbooks. 

According to the teachers and the head teachers understudy, the children with 

disability need additional support while learning from their teachers. As they 

become more dependent on their teachers, the teachers' additional support for 

them keeps significant value both to retain at class and get success in learning. 

Thus, another attempt was made to explore the status of how the teachers are 

providing additional support to them. The table below has presented about the 

ways of additional supports that the teachers have used to promote their 

children's learning. 
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Table 17: Ways of additional support by the teachers 

SN Ways of Additional Support No. of 

Respondents 

Percentage 

1 Seating Management  24 100.00 

2 Sufficient use of teaching materials 24 100.00 

3 Polite and psychological  behavior of 

teachers 

24 100.00 

4 Out of classroom support 24 100.00 

5 Involvement in extra -curricular 

activities in a great deal 

20 83.33 

6 Preparation and use of disability specific 

local materials 

24 100.00 

7 Additional time support in the class 22 91.66 

8 Grouping of homogeneous students 13 54.16 

Source: Field Study, 2014 

The data in the table above show eight different ways of additional support 

used by the teachers in teaching the children with disability. According to 

them, these have helped to be nearer to the teachers and assisted to learn easily. 

By these analyses, the promoting factors for their retention are primarily the 

school environment and the behavior and supports from their teachers. If these 

could be maintained in advanced, the children would be sustained in the full 

cycle of the resource class having successful learning as expected. Above all, 

the following retention strategies have been suggested to use by the teachers.  
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Table 18: Retention strategy suggested by the teachers 

S. N. Strategy for Retention  No. of Respondents Percentage 

1 Hostel facility 15 60 

2 Skill-based Curriculum 24 100 

3 Scholarship and incentives 22 92 

4 Disable-friendly physical 

structure 

24 100 

5 Day meal 10 42 

6 Use of motivational factor 12 50 

7 Vehicle facility 8 34 

8 Polite behavior of teachers 20 84 

9 Sufficient use of teaching 

materials 

24 100 

10 Coaching class and 

additional support  

12 50 

Source: Field Study, 2014 

The data presented in the table above also show some important strategies that 

can be used for the retention of the disable children at class. While over-

viewing the responses of the teachers and the students as well as while 

consulting to the response of some of the educationists and the central level 

stakeholders, the following retention strategies can be used to retain the disable 

children at the class. 

 Disable friendly physical infrastructures of the school and classroom 

 Skill based separate curriculum creating opportunity to learn new skills 

 Teachers' polite and friendly behavior 

 Sufficient involvement in extra-curricular activity 

 Additional support by the teachers after class 

 Quality residential facility  

 Scholarship and other incentives for the children 

 Provision of day meal at the resource class (if needed) 

 Management of the vehicle facility wherever necessary and possible 

 Parental involvement in their children's education with reward and 

punishment 
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5.2.3 Success in the Schools 

There are certain factors for promoting the success of the children with 

disability in the school. In fact, the principle of inclusive education measures 

the success of the children in the three levels. The enrollment of the disable 

children in the resource class is the first indicator of success. If they retained 

the full cycle of the three years in the resource class, this would be the second 

success. The children admitted and retained in the mainstream school is the 

third success of the program. By this, here the term 'success in school' refers to 

the success in these three levels at all. 

According to the teachers understudy, it is necessary to make collective 

discussion among the stakeholders regarding the schooling of the children with 

disability as it cannot be moved smoothly ahead in absence of their 

commitment and support. In many cases, the resource class schools have least 

publicity so that many parents of the disable children may not be familiar with 

the provision of their children's schooling. Thus, it is necessary to publicize the 

resource classes. Neither the curriculum is inclusive in line with disability, nor 

is the teacher training focusing on the promotion of the contents and skills of 

the resource teachers. It shows the need of revising the existing curriculum and 

the provision of teacher training. As a whole, the teachers' responses on the 

ways of developing access and participation of the disable children are as 

below: 

Table 19: Ways of Establishing Equitable Access and Meaningful Participation 

SN Ways No of 

Respondents 

Percentage 

1 Collective discussion among Stakeholders  8 33.33 

2 Publicity of disable education 16 66.66 

3 Construction of disable friendly 

infrastructure at school 

24 100.00 

4 Disable specific support provision 24 100.00 

5 Separate curriculum and text book  22 91.66 

6 Inclusion of disability focused content in the 

curriculum 

16 66.66 

7 Awareness raising programs for parents 12 50.00 

8 Establishment of additional resource classes  24 100.00 

9 Disable specific teacher training 24 100.00 

Source: Field Study, 2014 
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Similar to the promotion of access and participation, the teachers have 

suggested the following ways to promote the learning achievement of the 

children with disability as they cannot learn as the normal children do. 

However, their learning achievement has not been assessed yet by any 

slandered. 

Table 20: Ways of Promoting Learning Achievement 

SN Ways No. of Respondents Percentage 

1 Disability specific separate 

vocational curriculum  

24 100.00 

2 Use of sufficient teaching materials 20 83.33 

3 Improvement in examination system 24 100.00 

4 Special training for the teachers 18 75.00 

5 Use of skill-based teaching 12 50.00 

6 Promotion of the sign language 8 33.33 

7 Involving students in extra- 

curricular activities 

20 83.33 

8 Use of motivational factors like 

reward, scholarship, day meal etc 

17 70.83 

Source: Field Study, 2014 

The table above presented the ways of promoting learning achievement of the 

children with disability based on the teachers' responses. According to them, it 

is not equitable to teach the same curriculum for both the normal and disable 

children. Further, it is no more injustice to use the same assessment system as 

well. Thus, they have focused in revising the curriculum and evaluation system. 

Similarly, adequate training for teachers and the promotion of sign language for 

the deaf children are other important suggestions that the teachers suggested for 

improving the learning achievement. This also indicates the need of some 

amendment in both the curriculum and assessment system in order to improve 

the learning achievement. However, this is beyond the scope of this research, a 

national assessment of disable children's achievements specific to their 

disability should be carried out to fix this problem in near future. 
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CHAPTER SIX 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

 

This chapter presents the summary of the major findings, conclusion and 

recommendations of the study. The recommendations have been suggested 

separately for policy level, practice level, and further researchers with action 

steps to implement them. For the ease of presentation, these have been 

presented separately in three different headings. 

6.1 Summary of the Findings 

The summary of the major findings has been presented as below: 

1. The Educational Status of Children with Disability 

(a) A review on the policy documents showed the following key services, 

facilities and privileges for children with disabilities in Nepal to educate 

them: 

 Provision of free education for all age group's persons with 

disabilities in government education institutions 

 Provision of resource class, integrated schools and special schools to 

address the special needs of children with disabilities in education 

 Provision of free Braille materials and text book for blind children at 

school 

 Provision of Scholarship for children with disabilities in government 

schools (1000-30000 per student per years based on the access and 

severity of the disability) 

 Provision of reservation quota to students with disabilities for 

scholarship in higher education 

 Provision to keep writer to write examination for blind students.  

 Provision of extra time in examination for those children with 

disabilities who cannot write in normal examination time 

 Provision of quota for teachers with disabilities, budget provision to 

develop disabled friendly schools and criteria for scholarship 

distribution 

(b) Some of the residents of the resource class schools were found 

operational beyond the principle of 'inclusive education' and the norms 

of the 'resource class' as the same children were stayed at the hostel and 

enrolled in the resource class for years. Due to this, the enrollment of the 

new comers in the resource class is affected.  
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(c) Continuous Assessment System was not practiced in any of the schools 

understudy and no portfolios of the students were maintained. The 

students were assessed through periodic 'paper and pencil' test. In some 

schools, the 1st, 2nd and 3rd Grades of the resource classes were found 

transferred to the classes and the students were graded as pass/fail, and 

repeater. Although some of them were liberally promoted their children. 

This may be due to less clarity of the policy on assessment, 

classification, and placement of the students.  

(d) There was very poor record keeping of the children at some schools. In 

case of having the record, the reliability and accuracy of the data was in 

question. Perhaps, this may be a cause of inconsistency of the data in 

terms of enrollment and dropout of the children in the Flash Report. 

(e) Among 2028 children (blind, deaf, physically disabled, intellectually 

disable and normal) enrolled in 12 schools, girl's enrollment (50.78%) 

was 1.56 percent higher than that of boys. They had 89.10 percent 

promotion rate, 9.12 percent repetition rate and 1.77 percent dropout rate 

(significantly lesser than the national average of 7.2 percent) in the 

school cycle. By this, altogether 10.90 percent educational loss was 

obtained. One of the main reasons of achieving this success rate may be 

the sample schools taken only from the urban and facilitate areas. The 

district wise, and category wise status of the enrollment, promotion, 

repetition and dropout was as below: 

Table 21: The summary of the educational status 

Districts Promotion Repetition Drop Out 

Ilam 95.43 2.28 2.73 

Rupandehi 89.16 8.90 1.80 

Kathmandu 88.07 10.73 1.18 

Gorkha 78.94 10.52 10.52 
 

 Table 22: Category wise summary of the educational status 

Types of Disability Promotion Repetition Drop Out 

Intellectual disability 83.87 14.10 2.03 

Deaf 89.50 8.88 1.34 

Blind 96.90 1.55 1.55 

Physical disability 84.90 12.81 2.29 
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(f) It was very hard to get the data and record of out of school disable 

children within the catchment area of the school due to its wider scope. 

The available data showed the following numbers which according to 

the schools, included both the dropped out children and the ones who 

never have come to school 

Table 23: Summary of the out of school disabled children 

Nature/types of Disability No. of the Children 

Physical Disability 3 

Blind 4 

Deaf 3 

Deaf-blind 5 

Disability in Speech 2 

Intellectually disable 4 

Multiple disability 4 

Total 25 
 

(g) The study found the following eight causes behind remaining the 

children out of school: 

 Low level of consciousness of the parents (not all the parents know 

the policy provision, government programs, free education 

provision etc) 

 Parents related problems like migration, negligence etc 

 Far distance of the school from home 

 Lack of publicity of the resource class and special schools 

 Geographical complexity 

 Lack of vehicle facility 

 Least comfortable/no hostel facility at school 

 Feeling of humiliation/inferiority complex among the children and 

parents   

2. The Hindering and/or Promoting Factors for their Enrollment, 

Retention and Success in the Schools 

The study found the following hindering and promoting factors for the 

enrollment, retention and success of the children with disability in school. 
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(a) The hindering factors 

The Factors Affecting Children's Enrollment, Retention and Success 

For Enrollment For Retention For Success 

 Low level of the 

awareness of the parents 

 Least publicity of the 

resource class school 

 Least influential 

admission campaign of 

the DoE/DEOs/schools 

 No space for new 

comers at the hostel of 

the schools due to over-

aged children's resident 

 The poor condition of 

the hostel and food 

 Ignorance of the Parents 

 The least effectiveness 

of the inclusive 

education 

 Difficulties in educating 

at upper classes 

 Inferiority complex 

of the students 

 Weakness and other 

health related 

problems 

 Language (esp. sign 

language) related 

problem 

 Problems in going to 

school because of the 

lack of vehicles 

facility 

 Least disable friendly 

school infrastructure 

and physical setting 

 Least appropriate and 

friendly hostel 

 Parents related 

factors like 

ignorance, migration 

etc 

 Teacher's different 

attitude and behavior 

(attitudinal barriers) 

 Peer group's 

behavior (violence 

and abuse) 

 Less effective and 

less desirable 

teaching-learning 

  Inadequate training and 

other support for the 

resource teachers 

 No incentives to motivate 

and encourage the teachers 

 Least disable friendly 

infrastructure of the school 

(physical barrier)  

 Inadequate financial 

resources  

 School/teacher failing to 

address individual 

difference of children 

 Lack of disability specific 

supporting materials like 

brail book, audio 

recording,  pictures, 

equipments etc to treat 

them based on individual 

difference and specific to 

disability 

 Least support from the part 

of the parents and the 

family members 

 Lack of disability specific 

contents in the 

curricula/textbook and 

assessment system 

 No/least practice of 

Continuous Assessment 

System at schools 
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(b) The promoting factors 

The Factors Promoting Children's Enrollment, Retention and Success 

For Enrollment For Retention For Success 

 Children's interest to 

study at school 

 Disable friendly school 

structure and learning 

environment 

 Admission campaign- 

home visit, counseling, 

awareness raising, 

community mobilization 

 Provision of well facility  

hostel 

 Free of cost vehicle 

support to the children 

 Disability specific skill-

based learning contents 

 Incentives for the 

children based on their 

disability 

 Both reward and 

punishment to the 

parents 

 Disable friendly 

physical infrastructures 

of the school and 

classroom 

 Skill based contents in 

curriculum creating 

opportunity to learn 

new skills 

 Strict implementation 

of the provision of aaya 

in RC/Special school 

 Teachers' polite and 

friendly behavior 

 Sufficient involvement 

in extra-curricular 

activity 

 Additional support by 

the teachers after class 

 Child friendly and 

disability friendly 

residential facility  

 Scholarship and other 

incentives for the 

children 

 Provision of day meal 

at the resource class (if 

needed) 

 Management of the 

vehicle facility 

wherever necessary and 

possible 

 Parental involvement in 

their children's 

education with reward 

and punishment 

 Residential facility for 

the children 

 Vehicle support to go to 

school 

 Effectiveness of parental 

awareness raising 

program and admission 

campaign (though not 

enough) 

 Scholarship to the 

children 

 Free of cost textbooks 

 Free of cost availability 

of the stationary like 

exercise book, 

pencil/pen, instruments 

etc 

 Continuous efforts of 

the resource teachers 

and schools despite of 

limiter resources,  

training and other 

facilities 

 Involving students in 

extra-curricular 

activities 

 The use of promotion 

materials like brail 

books, sign language etc 

 The provision of 'writer 

to write' examination 

system and additional 

time allotment in the 

examination 
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3. The Critical Intervention Strategies for Children with Disability to 

Promote their Enrollment, Retention and Success in Schools 

As explored, the following intervention strategies can be used for the children 

with disability to promote the enrollment, retention and success in school. 

Consciousness Raising Program: Consciousness raising programs 

(orientation) for parents should be organized at VDC/MC level so that they 

could be convinced for ensuring the education of the disabled children by 

enrolling and retaining at schools. Further, community should be mobilized for 

the expansion of inclusive education program in which the schools and local 

people (parents) should be involved possibly jointly.  

Introduction of Incentive Schemes and Punitive Actions: GoN should plan 

for the determination and introduction of the incentive schemes for the parents 

(or children) to ensure access to and completion of certain level of school 

education. For this, separate schemes should be develop for the completion of 

the basic and secondary level. The schemes can be determined by government 

decision or by forming separate task force. This will highly encourage the 

parents to enroll and retain their children at school. Further, the provision of 

punitive action for responsible families (and school authority) in case of CWDs 

are deprived from school education should be determined and implemented 

accordingly. This will make them compel to enroll and retain the children 

which certainly leads towards the success in school education. Such actions can 

be the impeding in and from the basic services of the local level, exclusion in 

participation in the local activities etc 

Physical Infrastructures: The physical infrastructure of the school must be 

disable-friendly in any cost to educate the CWDs. The classrooms should be 

well furnished. There should be separate toilet for boys and girls which must be 

disable friendly. As children with disability prefer to be involved in co-

curricular and extra-curricular activities, the play ground, playing materials and 

other infrastructure and instruments should be maintained. 

Teacher Training and Incentives: Adequate training for the resource teachers 

as well as other teachers at school is necessary. The content of the training 

must be focusing on disability aspects, their psychology and inclusion. These 

must be included in all the pre-service, in-service and refresher training 

packages. It is also necessary to train focal person and the Resource Persons 

with these trainings. The incentives as reward should be provided to those 
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schools and the teachers by the government, who achieved high enrollment, 

retention, and success rate of the children with disability. 

Teaching and Learning Materials: The school should have sufficient 

teaching and learning materials. The disability specific language and textbooks 

should be managed at least one week before the starting of academic year. 

Teachers should be trained in the construction and use of educational materials 

locally. 

Categorization and Integration of the Children: The children should be 

categorized in the classrooms according to their learning capability and should 

be integrated accordingly. For this, the blind and intellectually disable children 

with mild and moderate capacity can be integrated in the general class after 

they have stayed in the residential facility and studied in the resource class. 

However, the deaf should not be integrated up to the secondary level because 

of their specific sign language. The physically disable children can also not be 

integrated unless the physical construction of the school becomes disable 

friendly. 

Curriculum and Textbook: Appropriate and flexible curriculum, text book 

and other reference materials should be developed and implemented according 

to the learning needs of children with disabilities. The contents of the course 

should be technical and vocational specific to the disability types as the 

emphasized on vocational education and life skills training for children will 

help them to be self-dependent in future fostering the vocational and income-

generating skills in them. In doing so, the course related to life skill and 

behavior change could be suitable for intellectually disabled children where as 

cultural activities for the blind and mechanical training for the deaf could be 

conducted. These courses should be work-oriented so that they could 

eventually become self-reliant and develop marketable skills in them.  

Student Assessment: It is necessary to use continuous assessment system 

instead of the periodic 'paper and pencil' test to assess the learning 

achievements of the students. For this, the portfolios should be maintained for 

every students and the record of their daily activities should be kept in 

advanced. The promotion with remedial teaching should ensured so that their 

assessment could be more equitable in one hand, and in the other hand, it 
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would help to determine the level of their learning achievements which could 

assist for their integration in inclusive class. 

Monitoring and Evaluation: As the responsibility of assessment committee in 

the districts found least bearing, the monitoring and evaluation aspect of the 

program is weak. This is why, it is necessary to strengthen the duties and 

responsibility of the committees by themselves taking into account their roles 

in the program. Further, MoE/DoE should conduct its systemic monitoring and 

evaluation based on the result. For this, MoE should manage the required 

human resources equipped with technical knowledge and skills, if needed. It 

would be better to conduct involving the NGOs/CBOs working in the field of 

disability as well. 

6.2 Conclusion 

Children with disability are deprived of school education because of different 

causes-poor health, least consciousness status of the parents, family economy, 

school environment, psychological problem and so on. This is why; it needs 

collective efforts of all the stakeholders from center to the home to ensure their 

enrollment, retention and success in school. As the enrollment of the CWD in 

the resource classes developing their access to education is the first level of 

success of the education for disabled children, the second level of the success 

depends on how many of them retained in the full cycle in the resource classes. 

The third and most important success is the enrollment/transfer of the CWD 

from the resource class to the inclusive school and their retention over there. A 

good education service to the CWD should maintain these all and the efforts of 

all the concerned stakeholders should be assisting the main implementing 

agency to achieve this. This is why; to ensure the successful education for the 

CWD, reforms and improvements both in current policy and practice should be 

made. 
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6.3 Recommendations  

The study has recommended the following suggestions for the betterment in the 

existing situation. 

6.3.1 Policy Level 

 As the existing 'special education policy' has not covered the 

international mandates, existing disability types, and minimum standard 

& conditions in it in a broader way, a review on the existing policy and 

structure of implementation should be made by the GoN so as to form a 

new 'inclusive education policy' in broader consultation with different 

level of stakeholders (CWDs, families, community based organization, 

disability related organizations, existing specialized service provider, 

teachers involved in special and resource class, experts and other 

national level stakeholders) in order to develop very clear, flexible and 

comprehensive inclusive education policy considering the contemporary 

needs as well international consent as UNCRPD mandates. Such policy 

should include all categories of CWDs, different provisions of ensuring 

their education and address their need as assessed by the household 

survey on disability. 

 To ensure the education of the CWDs with high enrollment, retention 

and success in schools, GoN should form a policy to establish at least 

one well-facilitated disable-friendly resource school in each district all 

over the country.  

 GoN should develop/update compulsory education policy with rewards 

and punitive action for responsible families, teachers and school 

authority in case of CWDs get success in school education and are out of 

school education respectively. For this, MoE can form a task force or 

MoE itself take action to determine both the reward and punishment 

actions. 

 GoN/MoE should introduce special 'incentive schemes' like amount in 

cash, reward, life skill training, scholarship for further education etc for 

the children with disability to ensure their access to and completion of 

both the 'basic/primary' and 'secondary' level education addressing the 

provision by the policy documents in order to make it mandatory for all. 

For this, MoE should form a task force to determine the schemes. 

 To ensure the participation of the local level (VDC/MCs) and make 

them responsible/accountable for the education of the children with 

disability, educational support should be one of the indicators of 
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measuring their MCPM in which the support to the children with 

disability should be focused. To insure this provision, GoN/Ministry of 

Federal Affairs and Local Development should amend the Local Self-

governance Act. 

6.3.2 Practice Level 

The following provisions for practice level stakeholders are suggested to 

promote enrollment, retention and success of children with disability in school: 

 A collective discussion among all the stakeholders is necessary to ensure 

their practical commitment and active participation for the education of 

the CWDs in order to develop the school environment welcoming from 

the perspectives of the access, participation and attitudes. 

 GoN should increase the existing budget on inclusive education and 

resource classes as the insufficiency of the budget is found resulting on 

less effective consequence all in terms of enrollment, retention and 

success in school education.  

 The Government of Nepal, Ministry of Education should conduct a 

nationwide comprehensive household survey (in active participation 

with the local level CBOs/NGOs) on children with disability in the 

country not only to update the data in number but also to assess their 

needs and find out their nature/types of disability in detail. In doing so, 

the data of disabled children should be updated VDC-wise rather than 

school catchment area-wise. The status and effectiveness of the 

education for children with disability can only be measured properly 

while these data are used in planning, implementing, monitoring and 

evaluating the education for children with disability. 

 In case the comprehensive survey is not possible, GoN/MoE should 

manage to establish a national level support mechanism or intra-

ministerial support centre under the guidance of (leading by) National 

Planning Commission. The center should conduct the household survey, 

create baseline information, identify and refer appropriate school for 

CWDs, identify and plan resource class schools and inclusive schools at 

community, monitor and support all the related schools for insuring 

access, retention, quality, technical needs and trainings for teachers, 

teaching learning materials etc. The inclusive education section of DoE 

as well as the DEOs should assist the mechanism to conduct its works. 

 Based on the new 'inclusive education policy', the MoE should define 

and develop appropriate education plan, programs, and strategies for 

each groups of disability by the help of her sister organizations (line 
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agencies). In doing so, the DoE should develop and implement 

minimum stander and condition (disability specific STR in the resource 

class and inclusive schools, class room condition & size, furniture's, 

accessibility, scholarship and incentives etc). The NCED should develop 

and conduct the module of disablility specific teachers' training 

including the disability and inclusive education issues in it. As NCED 

and ETCs have no trainers for the resource teachers specific to the 

disability types, the first step of training improvements should be started 

by preparing the human resources with ToT knowledge and skills. 

 GoN/MoE should establish additional resource classes and inclusive 

education school with enough physical and educational resources based 

on the number and types of disability in the community.  

 DoE should make necessary provision of and easy access to the 

disability specific support provision like text books and supporting 

materials with motivational factors like stationery support, scholarship, 

vehicle supports, reward, etc.  

 The CDC should design the curriculum, and prepare related teaching 

learning materials and technology, set assessment technique, procedure 

and provisions etc either by including the disability focused content in 

the existing curriculum or by preparing different skill based flexible 

curriculum and text book except on core subjects. 

 The school enrollment campaign (welcome to school program) of DEO 

should focus the enrollment of the children with disabilities and should 

identify the actual underlying causes behind the significantly low school 

enrollment and retention of children with disabilities by the category of 

disability. Based on the identified reasons of low enrollment and high 

drop-out rate, DEO should also introduce a progressive plan to address 

all these issues identified so far.  

 The schools should compulsorily practice the Continuous Assessment 

System to assess the learning of the children managing their portfolios. 

For this, GoN should clarify the ambiguity on the policy on assessment, 

classification, and placement of the students. The practice of CAS can 

improve the learning achievements as well as systematize the evaluation 

procedure for short term. For the long term solution, it is necessary to 

search for a separate evaluation/assessment procedures and norms for 

classification and placement of the students. 

 It is necessary to promote the use of sign language and brail script 

respectively to enhance the education of the deaf and blind children. For 

this, the DoE, CDC and NCED should work in close coordination to 

each other to promote them.  
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 Awareness raising program and/or orientation to the resource classes 

should be conducted in order to make them known to conduct their 

school based on the principle of 'inclusive education' and the norms of 

the resource class. By this, years of enrollment in the resident of the 

school by the same children can be controlled and the enrollment of the 

new students can be promoted. 

 An effective consciousness raising program for the parents and the 

family of the CWD is necessary to conduct in order to make them aware 

of the policy, plan, program, and system of the education for their 

children so that parental involvement in the education of the CWD can 

be ensured.  

 Active participation of the I/NGOs and CBOs working in the field of 

disability and children's educational issues is necessary in real practice. 

For this, GoN should make necessary coordination to them while 

planning, programming and implementing the educational programs for 

the CWD. 

 The local bodies should make and implement the plan for the 

enrollment, retention, success in school, and life skill development in 

coordination and participation with the schools, CBOs/INGo working in 

the field of the education for CWDs. 

 To include private schools in educating the children with disability, 

GoN/MoE should strictly implement the provision of Corporate Social 

Responsibility (CSR) as well as the 10 percent scholarship provision. 

   6.3.3 Further Researcher 

 MoE is suggested to conduct a detail household survey in VDC/MC 

level (in close coordination with the concerned NGOs/CBOs working in 

the field of disability) in order to explore the number of CWD both in 

and out of the school along with their need assessment/exploration. 

 The Education Review Office is suggested to carry out the National 

Assessment of the Learning Achievements of the CWD specific to the 

disability type so that further plan, policy and program can be made to 

improve their learning achievements.  

 Due to the limitations of time, scope and resources, this study has not 

covered all the aspects of education for the CWDs. Thus, another study 

in the aspects that it has not covered is recommended to carry out in a 

larger scale in future. 
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